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Time seems telescoped for

the erection of the new dormitory

—

a few short days, and here has shot up

a mammoth steel structure.



By MARY VIRGINIA ALLEN 35

THE

IT
IS SUPERFLUOUS today to ma

case for honor. The panels,

and informal discussions of

week have pointed up the futilit

trying to live without honor.

As we attempt to live honorabh
gether on this campus, however.'

may find that our concepts of hu
integrity vary from person to

son or from day to day as W'idel

they have done in the history of

Western civilization. Our notior

honor may be irrationally indr

ualistic and self-centered, seekin;

public acclaim the reflected imag
its own greatness. Again honor's

may be essentially social, turned

votedly towards the society or c;

for which it is willing to abdicatfi

own individualism. Or the face

honor may look searchingly inw-

concerned primarily with its ini

moral rectitude.

The first concept of honor has t

characteristic of the early perioc

every culture. It was desire for gl

and fame, the rewards of exceptic
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BRACES

HONOR
Our concepts of huniatt integrity iHiry from person to person as

widely as they have done in the history of Western civilization.

physical prowess displayed on the

battlefield, which spurred the heroes

I
of the ancient and medieval epics on

I

to superhuman deeds. This primitive

I
understanding of honor included

pride, ambition, vanity, and vain-

glory. It is this type of honor which
constitutes the tragic flaw in the hero

' of the twelfth century French epic.

The Song of Roland. Roland, the

1 nephew and right arm of Charle-

imagne, has been put in command of

I the rearguard as the great army of

: French knights returns through the

[
Pyrenees to '"Sweet France"' after

fighting for Christianity against the

Saracens in Spain. Oliver, Roland's
closest friend, spies from a high spot

in the pass an enormous army of one
hundred thousand pagans advancing
towards the rearguard. Wisely he
warns Roland of the grave danger,
not only to the rearguard, but to the

entire French army and to the cause
of Christianity as well. He urges
Roland to sound his horn to call back
the emperor and the knights who

la, where she was elected to Phi Beta
3. This article is adaptecJ from an address
lade to the college community during
Emphasis Week last October. Miss Allen
her home with Dr. Virginia Tuggle '44,

Hamilton Rood, Decatur.

have already gone through the pass,

for it is evident that the battle will

be a fierce one. Roland refuses ob-

stinately to do so. He is exultant be-

cause he will have an opportunity to

prove his valor bv opposing his

twenty thousand knights to the one

hundred thousand Saracens. He has

asked for this difficult position, the

command of the rearguard. He will

make it more difficult in order not to

lose his reputation among his peers

and his relatives. Honor is of more
immediate concern to him than the

safety of his fellow knights or the

cause of Christianity. "May it never

be said by a living man that I sound
my horn because of pagans."' he cries.

When Oliver points out that there is

no shame in calling for reinforce-

ments, Roland responds proudly that

'"Death is preferable to shame." The
rearguard meets the innumerable
legions of Saracens and the flower of

Charlemagne's army is slain. Oliver

accuses Roland : '"Wise valor and
mad presumptiousness are not one
and the same. The French are dead
because of your unreasonableness.

Nevermore will Charles be able to

count on your senice. . . . You will

die and France will be dishonored.""

Too late Roland realizes that the

tragic defeat of the army is the re-

sult of his false pride, his lack of

moderation in his desire for fame
and personal honor. It is not the

glory of his cause nor the service he
might render to others that motivates
his action. Rather, it is the fear of

having his own reputation besmirched
with the accusation of dishonor.

To modern readers Roland seems
selfish, egotistical, arrogant, and un-

believably stubborn. This idea of

honor yvas, however, the usual one,

not only in the classical and medieval

epics but even as late as the sixteenth

and seventeenth centuries. The Re-

naissance aristocrat considered honor
and glory to be the epitome of all

virtues. Shakespeare's heroes find it

morally intolerable to be held in low

esteem. Cassio, incited treacherously

by lago to become drunk and to

quarrel with Roderigo. is abruptly

dismissed from the service of Othello.

He laments that he is ""hurt beyond all

surgery"" — ""Reputation, reputation,

reputation! 0, I have lost my reputa-

tion ! I have lost the immortal part of

myself and what remains is bestial.

My reputation, lago, my reputation!"

Honor for reward
Honor which contemplates its re-

flected image delights not so much in

victory as in the laurel wreath which
is its reward, not so much in learn-

ing, perhaps, as in the honor roll.

Saint Thomas condemned as irration-

al this appetite for honor itself. '"Now
the desire of honour may be inordi-

nate in three ways," he said. "'First,

when a man desires recognition of an
excellence which he has not; this is

to desire more than his share of

honour. Secondly, when a man de-

sires honour for himself without re-

ferring it to God. Thirdly, when a

man's appetite rests in honour itself,

without referring it to the profit of

others." Montaigne terms vain and
worthless these marks of honor: "the
garlands of myrtle, the form of a cer-

tain peculiar garment; the privilege

to ride in a coach through the city;

(Continued on page 6)
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3 FACES OF HONOR (Continued)

The faces of honor in the Agnes Scott community

or by night to have a torch carried

before one; some particular place to

sit in common assemblies, the pre-

rogatives of certain surnames and

titles and proper additions in arms."

Albert Camus puts the same idea into

a contemporary context when he

says: "Above all, I recognize my kin-

ship with the average man. Tomor-

row the world may be blown to

pieces. In this threat that hangs over

us there is a lesson of truth. Con-

fronted with this future, hierarchy,

titles, honors become again what they

have always been : smoke that blows

away."

It is normal, of course, that men
should desire the esteem of society.

The proverb. "There is honor among
thieves" suggests that even dishonor-

able men desire the respect of those

who share their life. William James

describes fame and honor as man's

"image in the eyes of his own set."

"Thus," he says, "a layman may
abandon a city infected with cholera

;

but a priest or a doctor would think

such an act incompatible with his

honor." But to say that this desire

for esteem is natural is not to say

that it is the noblest face of honor.

Concept of loyalty

The second concept of honor is

that of loyalty or general trust-

worthiness. To the feudal mind,

loyalty meant the observance of

inutual obligations which bound to-

gether the members of the society.

Together with prowess it constituted

the basic chivalric code. Feudal so-

ciety was preseiTed from anarchy

only by the mutual contracts which

existed between the lords and vassals.

It was rare that a knight violated

his solemn pledge. If he did, he was
an object of contempt and an outlaw.

Ganelon, chosen ambassador to the

pagan king in The Song of Roland,

betrays the emperor's trust in him
by lying and by giving military

secrets to the enemy. After the sub-

sequent annihilation of the French

army Ganelon is tried and condemned

to die a horrible death. The poet com-

ments: "When a man betrays another,

it is not right that he should be able

to boast of it." Another medieval

knight, Tristan, betrays the faith

which be had sworn to his uncle and

king. Escorting Iseult of the golden

hair to become the bridge of King

Mark, Tristan drinks the magic or

symbolic potion of desire, later loves

his king's wife, takes here from the

court to live in the forest, suffers the

ignoble life of a hunted outlaw and

dies in wretched loneliness.

The Agnes Scott face

At Agnes Scott we recognize easily

this face of honor for we live by it

under our honor system, which is

simply our code of obligations to

others. In spite of the cost to self, we
expect to do our duty in order to

prevent our life together from be-

coming dishonorable and chaotic. The
student who says "On my word of

honor" may not be an honest person,

but if she is she is pledging herself

to live up to certain expectations

which are not peculiar to her. She is

saying that she will honor academic

and social obligations, not because of

threat or force, but because she is

loyal to the group, because she can

be trusted to insure the continuity of

Agnes Scott as an institution of

honorable people. Beyond the cam-

pus, too, we recognize this familiar

notion of honor. We are trusted to

preserve the purity of our family life.

We have obligations to obey the laws

of our land, even when obedience is

inconvenient or irritating.

This devotion to duty and to one's

honor does not find its commendation
in glory; it is not rewarded by
triumphal arches and processions. It

is expected of all reasonable men,
who prefer an honorable discharge

to a dishonorable one.

The third face of honor does not

fix its eyes on some heroic accom-

plishment beyond the call of duty, nor

on a noble cause to which it is wil

ing to sacrific personal desires in the

call of duty. Rather, it looks within

where, as Montaigne says, "no eye

can pierce but our own." "A man is

not always upon the top of the

breach." wrote this sixteenth century

French philosopher, "nor in the front

of an army in the sight of his general,

as upon a stage. A man may be sur-

prised between the hedge and a

ditch." This honor, which is "not for

any profit, but for the honor of

honesty itself" is a priceless posses-

sion of which no one can deprive us.

It is of this honor that Camus sayS'

"In the conflicts of this century, 1

1

have felt close to all obstinate men.

particularly to those who have never:

been able to abandon their faith in

honor. I have shared and I continue

to share many contemporary hys-

terias. But I have never been able to

make up my mind to spit, as so many
have done, on the world 'honor'—no

doubt because I was, and continue to

be, aware of my human weaknesses

:

and the injustices I have committed,

and because I knew and continue to

know instinctively that honor, like

pity, is the irrational virtue that car-

ries on after justice and reason have

become powerless."' In speaking of

his own life Camus said "There was
sunlight and poverty. And then sport,

which gave me my only true lessons

in morality. Then the war and thei

Resistance. It was then that there

came the temptation to hatred. To
see those you love being killed doesn't

teach you generosity. That tempta-

tion had to be overcome. I overcame'

it. It was an important experience.'

Hnnian beings or hollow men
In this concept of honor greati

courage springs from sincerity and

humility; obedience to duty has its

origin in love, respect, and charity.

Saint Thomas put this idea of honor

in Christian terms when he said, "If

a man keeps in mind the fact that

whatever good he has he has from

God, he must, if he is rational, recog-

nize that it is God rather than him-

self who deserves the honor. . . This

is what Christ was advocating when
He said, 'So let your light shine be-

fore men, that they may see your

good works and glorify your Father

vho heav

THE AGNES SCOTT



In a recent article in Saturday Re-

view (October 20, 1962), Lillian

Smith probes the inner recesses of

our honor when she asks disturbingly

what this traditional, segregated way
of life in the South has done to us all.

"Have we whites . . . changed from
human beings into hollow men?" she

asks. "Where is our virtue? our ex-

cellence? Did we trade it for white

superiority? Have we in this cultural

I nightmare turned into the stereotype

1 we made of the Negro's soul? Is it we
' who are satisfied with things as thev

are? Where is the hollowness we
I thought we had made when, in stero-

I typing 'The Negro' we scooped out

I his love of freedom, his spiritual

dignity, his hope: Did we think we
could dehumanize the Negro without

dellumanizina ourselves?" Lil

' Smith is not concerned chieflv here

1 with the granting of civil rights to

!

the Negro. She is disturbed about

1 what has happened to the white man's
personal judgment of his own actions.

' Where is his integrity? Why does he

not act honorably before he is

threatened by legal decisions, tear

1 gas and guns? Where is the glory

I which Saint Paul calls the "testimony

of our conscience?" Why do we not

t follow a straight path for the sake of

its straightness? Why are we not like

the ancient sailor who said to Nep-
tune in a great storm, "Oh. God.
Thou shall save me if Thou please,

if not. Thou shall lose me: yet will 1

keep my helm alwavs fast?"

The penetrating face

This third face of honor is cer-

tainly the most trying to contem-
plate. Its gaze is piercing and eternal-

ly present like the eye of God in

Hugo's poem "The Conscience." It

distorts in a disarming manner the

image of ourselves we think we see

reflected from our admiring friends.

SYet it is honor's finest face.

These three concepts, and perhaps
others, co-exist to a greater or lesser

degree in each of us. Our concern is

to recognize each for what it is, to

curb our self-centered desire for

glory, to develop our willingness to

sacrifice personal desire for noble
institutions and causes, to deepen our
quiet, personal honesty, remembering
with Montaigne that "the virtue of
the soul does not consist in flying

high but in walking in an orderly
fashion."
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'AGNES SCOTT'S OLD BEAU'

Agnes Scott's campus was a favorite place for poet Robert

_ Frost to fulfill his life-long penchant for roaming out-

doors. With Edna Hanley Byers and Margaret W. Pepperdene,

he is shown here strolling dowTi Buttrick Drive during his last

visit in 1962. We will all miss him sorely.
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They Want to Be Like Us'
By MARIANE WURST '63

IT
WAS ONLY natural that the class

of 1966 would be different from

those that had preceded it at

Agnes Scott. But few of us expected

1 it to be so different, as we anticipated

I the arrival of the new students last

' September.

The first tiling that set the class of

'66 apart was its physical appearance.

"What has happened to the typical

I freshman wardrobe? " we wondered.

watching freshmen registration lines

,
pass by. Gone were the pastel, ruffled.

crinolined dresses, the little black

' flats, the bright pink raincoats, the

t fuzzy blue sweaters which we had

; come to associate with freshmen ever

since we had hurriedly discarded our

own freshman wardrobe in favor of

the styles set by our older school

mates.

Fashion knowledge

We looked at the fashionable

square, pointed, and "snipped" toe

shoes on the feet of the freshman
class and blushed to think what they

must think of our now three-year-old

rounded toes. This class was from the

first what we call "Iv)'-sharp," and
we felt just a little disappointed

knowing that they would not look to

us as paragons of collegiate style.

We were not totally dismayed, how-

ever, and soon decided that what the

freshman class had in fashion knowl-

edge, it must certainly lack in social

poise. How condescendingly we ex-

plained the "rush party' to our naive

freshmen hall-mates; how mysterious

we were as we hinted at the advan-
tages which were ours in having Tech
and Emory so nearby; how embar-
rassed we were a few days later when
we tried to get into the Dean's Office

to sign a group of girls out for the

Friday night movie and found the

office packed with Tech and Emor\
men waiting for their freshmen dates.

We were losing the battle, but we
would never admit that we had lost

the war. Classes started, and we wise

seniors immediatelv seized the ojjpor-

tunity to show off our superior in-

tellectual powers. We gracioush
apologized to the two freshmen whose
desks we had unwittingly taken iti

the first class meeting of English 211
( a course we had so cowardlv de-

ferred from our sophomore year)

.

We found ourselves drawing fresh-

men lab partners in advanced chem-
istry; we timidly asked them to help

us with our math assignments; we
bought a subscription to the Atlanta

Journal after one dinner table con-

versation with several of the unin-

formed, unenlightened, members of

the freshman class.

After the first week of school had
passed, we unanimously decided not

to be so hard on these poor little

freshmen. We offered them peace and
friendship. They accepted. We were
relieved.

Now we could really talk to our
freshman friends. We sat at their feet

and timorously asked them questions.

The answers differed: they were
sometimes startling, often amusing,
always thoughtful.

Alice Lindsey from Griffin, Ga.,

whose mother, Edith Dale Lindsey
graduated from Agnes Scott in 1942.

said of what she expected to gain

from her years here. "The education
we get at Scott is a foundation that

we all need before we go into 'the out-

side world.' I know I'll have to pre-

pare for a job afterwards and learn

how to cook and keep house, but we
need to study here simply for the sake

of learning;."

ABOUT THE AUTHOR
An English major from Bay Minette, Alabama,
Mariane is Managing Editor of The Agnes Scott

News. She is participating in the Independent

Study Program and is doing her research in

Russian fiction under the direction of Dr. George
P. Hayes. Last summer she was employed by

The Presbyterian Survey, and this summer she

will be working in the Alumnae Office.

We asked them if they were study-

ing more or less than they thought

they would be. and if their grades

were better or worse than they had

expected. Louise Smith from Dunn,

N. C.. answered quickly. "Studving

less— making worse grades. That's

logical, isn't it?" Usually the fresh-

men replied that they were doing

more work than they had expected

to be doing, and that their grades

were not quite so good as thev had ex-

pected them to be. All of them opti-

mistically said that they believed that

it would not be long at all before

(Continued on page 10)
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They Y^ant to Be
(Continued from page 9)

they were producing better work in

less time.

About the differences between high

school and college life they were very

explicit. Anne Morse (mother, Gene

Slack Morse, '41) is from Decatur,

but she is boarding at Agnes Scott.

She said, "The main difference I

found between high school and col-

lege is time. There is so much more

free time here. All my clases are over

by 1:00 every day. Then I really

realized what the time was for . .

.''

Mary Hopper Brown (mother,

Mardia Hopper Brown, '43) came

from Kwangju, Korea, where her

parents are missionaries. Her answer

is perhaps as revealing about her

previous way of life as it is about

Agnes Scott: "I find myself much
more enclosed. Although students

study, they do not take their learning

seriously and think about the world

outside themselves. I find myself sud-

denly surrounded by 600 girls who
all seem so much alike—if they are

different it is carefuly concealed in

words, Villagers, and Wee-juns. I

believe that there is too much pre-

occupation with Agnes Scott and little

interest in tlie rest of the world."

This brought us to a discussion of

the academic or intellectual atmos-

phere at the College. Mary said, "I

think there is a real desire to learn,

and that most of the students study

because they are interested in further-

ing their education. But from here

the intellectual atmosphere disap-

pears. Interest in books, discussions

in class, and theories of life end in

class. I have seen very few examples

of people trying to apply to life what

they learn in class."

Alice Boyd, Memphis, Tennessee

(mother, Alice Reins Boyd, '38) dis-

agreed. She commented, "To me it is

a stimulating atmosphere. I've been

so impressed with the thought that

we are not here to learn for grades

or just to accumulate facts, but that

we are here to learn to use our minds
more intelligently, and we are here

because we want to learn and not be-

cause we have to." And Anne Morse
added, "There is a definite intellec-

tual atmosphere. Nearly everyone

seems genuinely interested in learn-

ing, and there are so many lectures.

art exhibits, concerts, and plays to go

to."

The problem of balancing one's

social and academic life is a very real

one to the class of '66. Alice Lindsey

said, "I had thought that being at a

woman's college would make it easier

to concentrate on studying during the

week end, with the supply of boys at

Tech, to date on week ends. I've

found we get so excited every time

the phone rings on week nights that

our studying is interrupted very

often." (In evidence we submit the

case of one freshman who allegedly

received 26 phone calls from 26 dif-

ferent boys on one night. However, a

careful check shows that this par-

ticular student has one of the higher

grade averages in her class.

)

There has not been any marked
difference from past years in the

number of cases of homesickness

among this freshman class. A typical

answer to the question. "Have you

been homesick while at Agnes Scott?"

was Betsy Westfall's (Athens, Ga.).

"I haven't been homesick really,

though when I went to dinner at a

friend's home I realized how much I

missed a house.'

Religious atmosphere

The response of this class to ques-

tions about the religious atmosphere

of the campus was in many ways sur-

prising to us. Mary Hopper Brown
said, "The first two days or so I felt

that Agnes Scott was really a center

of Christian atmosphere. But since

then I have realized that this, to a

certain extent, is an illusion. There
are outstanding Christian leaders, the

faculty is composed of inspiring ex-

amples, and the general feeling is

that Agnes Scott is a real Christian

college. But for so many of the stu-

dents this is only superficial—they

participate in some activities because

it is expected or required. And this

constitutes a real danger—that We
think we are religious, but we really

are not."

One freshman who asked that we
not use her name continued, "The
administration here sets the religious

atmosphere. As far as the student

leadership goes, we had this much in

high school. The part that goes be-

yond the merely perfunctory is done
by Dr. Alston."

Betsy Westfall said, "There is a

definite religious atmosphere here

that people cannot escape, even if

they try. However, many people do

not get as much benefit from it as

they could because they are not try-

ing or do not care."

And Susan Ledford of Charlotte,

N. C. admitted, "The atmosphere is

not so religious as I had thought it

would be. I realize that there are

more religious activities in which I

could take part. It may be my own

lack of effort."

However, the majority of freshmen

we questioned about this issue were

of the opinion expressed by Alice

Boyd, "It is rich and genuine and an

integral part of the College. Scott

wouldn't be Scott without it."

Honor system

Of the honor system, Alice had this

to say, "I don't fully understand it

yet, but I am wholeheartedly for it.

The whole atmosphere is one of com-

plete trust and mature ideals." None

of the freshmen we talked to would

make any changes in the honor sys-

tem (rules, yes, but honor system,

no).

We asked them what they would i

change about Agnes Scott if they

could, and for the most part their

answers concerned rules having to do i

with signing out, or chaperonage, or

chapel attendance. The most amusing

answer came from Mary Hopper'

Brown who said without hesitation,

,

"Make it into a co-ed school!"

Their ideas about Agnes Scott were

often quite diverse, but on one point i

nearly everyone agreed. We asked I

these freshmen why they chose Agnes

Scott as their college, and all their

reasons may be summed up in the one

given by Anne Morse, "I've always

had a very idealistic picture of what i

a Scott girl was like, and I wanted to

be like it."

Battle worn, thoroughly intimi-

dated and questioned out, we seniors

on the brink of becoming alumnae re-

ceived new moral strength from that

reply. The real reason these freshmen

are at Agnes Scott and the real rea-

son for their opinions about the i

school is simply that they want to be

'

like us ... as un-Ivy-shai-p, as un-

dated and as un-intellectual as they

often make us appear to be. And
considering the quality of the class

that wants to be like us, perhaps we
are not really such hopeless cases

after all.
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MOVEMENT
IS MEANING
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A,.uiies Scott's Contempoiai) Dance Group,

directed by Miss Kay Osborne (above) has for

two years presented wondrous intei-pretations of the

Christmas story. Contemporary dance reflects us

today—our religious instincts, our psychological

problems. Its key is simplicity. Motivation, feeling

and technique combine so that movement itself

has meaning.

I Continued

)
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MOVEMENT IS MEANING (Continued)

T_A.he dance is a special way of

communicating. The dancers are the

hostesses; the audience are guests

—

this is a gift to them.
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R,-eligious dance is the hardest to

show, ahhou£;h the motivation may be

deep. Getting in the mood is diiEcuU,

and the dancers must forget

inhibitions.

E.iach face shows inner feeling.

Each is worshipping in a different

way. and the movement is the same.
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MOVEMENT
IS MEANING
Continued

T..he range of movement is unlimited in contemporary dance, however

the movement is natural—running, jumping, skipping, walking with

technique and feeling combined. The feeling of freedom comes from

spontaneity, and both hostesses and guests rejoice!



Mothers, Sons and Dangliters
By DR. MIRIAM KOONTZ DRUCKER

Associate Professor of Psychology

EVERY SO OFTEN within a field of

knowledge there develops a

trend in speculations and find-

ings that rings so true you find your-

self spontaneously reaching out to-

ward it for more. Such a trend exists

today, at least for me, in the field of

psychology. The speculations concern

normal, wholesome people and the

findings reveal life patterns typical

of them. The trend is toward the un-

derstanding of health, not illness, a

relatively neglected and tremendously

exciting area of investigation. As
mothers, you will not be surprised

to learn that investigators are turning

to the cradle of humanity, the home,
for much of their research. Nor do I

think you will be surprised that the

mother-child relationship is provid-

ing a rich source of information. Be-

cause I have assumed that you have

vested interests in what we know
about relationships between normal
mothers and normal sons and daugh-
ters this is what I want us to think

about together.

A good beginning point is that a

child's normality is intimately re-

lated to the kind of woman his

mother is (1, 4, 5, 6). What do we
know about the nature of a normal
mother? First, she is a woman — , or

more accurately stated, many kinds

of women are normal mothers. To me
the most intriguing aspect of all the

studies on normality is the immense
and complex variety in behavior, all

of which is healthy. So there is no
one type of normal mother. We must
then speak of normal mothers, and
remember that this plural concept will

be reflected in the differences of the

specific acts of mothers.

In spite of the external and specific

differences in normal mothers, they

do have some internal characteristics

which they share. These internal

characteristics we might call "feel-

ing-tones" (4). For instance, normal
mothers share the characteristic feel-

ing-tone of "motherliness," that is,

they gratify the child's needs "for

body care and pleasurable stimula-

tion in ways that also provide the

mother herself with satisfaction" (3,

p. 15). This definition takes for

granted that a child does have a

need for being nurtured and pro-

tected; what it does not take for

granted is that these needs must be

met permissively or rigidly, terms

thrown around so often in popular

literature. The definition also points

out that the specific ways in which
the mother meets the needs of her

child have been selected by her, con-

sciously or unconsciously, because

they satisfy something for HER as a

human being and NOT just because

they do something for the child. The
essence of motherliness is the genui-

nely mutual, two-way interaction des-

cribed in the definition: both mother

and child experience personel grati-

fication from the interaction between

them. The pleasurableness of this re-

lationship does more than protect the

child from pain or neglect; protec-

tion by itself leaves the child in a

void. Motherliness helps the child to

find pleasure in the mere ( ? ) process

of living,

A second internal and shared

characteristic is the feeling of "warm
dependability" (4, p. 30) which al-

lows a mother to satisfy her child's

iieed to be dependent on her. To
satisfy a dependency need "warmly"
a mother allows a child to lean with-

out being a burden, to receive sup-

port without feeling weak. The

mother's interest and reliability are

constant in times of fun and in times

of stress. It seems as though the

mother's reliability in stress may go

a little further toward allowing the

child to trust the world than her

reliability in fun. Perhaps we will

learn in future research that the

child is more aware of mother's con-

stancy when the child is under stress.

Another feeling-tone for normal

mothers is a feeling of "individual-

ness." By individualness is meant

an understanding of each person's

need for individuality in his own
right, for independence without

guilt, for self direction without self

doubt (4, p. 30) . This feeling must
reach out both in the direction of the

child and also in the direction of the

mother herself. Mother's individual-

ness allows the child to satisfy his

need to be independent, as her de-

pendability allows the child to satisfy

his need to be dependent. This is not

a contradiction nor a case of either

one situation or the other. Both the

needs in the child and the feeling-

tones in the mother exist simultane-

ously. The mother's recognition of

the child as a person who needs to

separate himself from HER, of all

people, conveys to the child mother's

deep sensitivity to him, even when
he is rejecting, and also her trust in

his use of himself. The same indivi-

dualness in the mother allows her to

have a sense of herself. She too has

identity separate from the mother-

child relationship. She is free not to

submerge her personality in her child,

but to exist uniquely in the world.

By separating mother from child

this feeling of individualness helps

the mother clarify what she wants

for her child and what she wants from
her child. Such a separation protects

the mother from the trap of per-

mitting the child to make his own
decisions and at the same time ex-

pecting the decisions to please

mother (1).

Of all the feeling-tones of normal
mothers which our studies have ex-

plored so far, the feeling of "maternal

adequacy" based on clinically

measurable, external signs of ade-

quacy seems more crucial to a child's

good adjustment than almost any
other (4, p. 43). While motherli-

ness. dependability and individual-

ness are vital, maternal adequacy is

more than the presence of these feel-

ings. It represents a culmination of

the mother's own growth, her own
personal achievement. Adequacv both

achieved and felt in a mother rep-

resents the selection of a good
mother-model, the drive to develop

in oneself the virtues of the model
and the successful achievement of

the virtues. The kind of maternal

adequacy reflected in the research

studies implies, if nothing more, that

the normal mother has an active

capacity for growth of her own dur-

ing the growth years of her children.

As a matter of fact one of our major
studies states outright that the child's

growth potential is eternally locked

to the mother's capacity for growth.

"The ability to grow," says Irving

Harris, the psychiatrist from whose
study much of this material has come,

"when there is a necessity to grow.

the ability to learn new things and

attitudes, when the old learned things

and attitudes no longer suESce for an
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adaptive mastery of a situation —
these abilities arise from an internal

essence as mysterious as life itself

(4, p. 44)."

This quotation is partly an answer

to the question I think you must be

formulating at this point, "How does

a normal mother get that way? From
where do the feeling-tones come?"
While you may know the answer

from the best source in the world,

your own experience, we will go back

to the research to see what it says

about the source of motherliness,

warm dependability, individualness,

maternal capacity and other internal

characteristics of normal mothers.

Unless you have forgotten every-

thing you learned in Child Psychol-

ogy, you are already anticipating the

first research conclusions. Normal
mothers are the way they are because

of their own mothers, and it so hap-

pens, their own fathers (4) . A
woman's own mothering and her

reactions to it have the greatest in-

fluence on the way she mothers her

children. Apparently each mother
either continues or resolves some
aspect of her own growing up with

her child's growing up. Mothers differ

in their awareness of this "genera-

tional continuity" in their behavior:

some seem totally unconscious of it.

while other normal mothers say. "I

am doing this because my mother
did it for me and I like it." Among
normal mothers are some who choose

to reject disappointing or frustrat-

ing patterns of their own mothers.

Here especially is exhibited the force

of the will to grow in human nature,

for the mother must reject her most
convenient mother-model and undo
the unconscious learning of her own
childhood so that the generational

continuity she passes on to her sons

and daughters will lack the pain she

is able to resolve from it. Where a

mother has a flexible continuity with

her past, when she is not bound to

hand it down without change, or

bound to hand it down completely

changed, there are fewer and less

serious growth problems for mothers
and children. Incidentally, the as-

sumption, or rather the finding is

that even normal mothers and normal
sons and daughters have growth
problems!

One of the most interesting re-

sults of our present studies is the

influence of mother's feelings to-

ward her father on tfie adjustment of

her children (4. p. 84) . A positive,

affectionate feeling of the mother
for her father seems to furnish the

ground work for a good adjustment

of the child especially as the child

leaves babyhood and moves toward
puberty. The implication of the re-

search is that the mother learns

from the relationship to her father

the core of her attitudes about adult

sexuality. When the relationship is

one of affection, the mother as a child

can experience, accept and control

her own erotic and aggressive im-

pulses. Such childhood learning en-

ables the mother to continue accept-

ing her own sexuality and eventually

to accept the maturation, sexual and
otherwise, of her child. You will

recognize the psychoanalytic theory

behind this research finding, and you

would be impressed, I believe, at the

statistical stability of the finding.

Mother's relationship to her

father contributes in another way to

the mother's normality. The kind of

relationship experienced with the

father tends to be repeated in mar-

riage. A fondness for father leads to

a fondness for husband. More con-

cretely, when love of father allows

the growing woman to accept her

own sexual growth, it establishes the

probability that the woman will later

enjoy her sexual experiences with

her husband. The relationship be-

tween a woman's fulfillment in her

marriage and the normality of her

children while not fully understood

exf>erimentallv has been demonstrated

repeatedly (4, 5, 6). Surely further

research will support the notion that

the marriage relationship contributes

vitally and dynamically to mother's

individualness and therefore, as we
have established, to her continuing

growth. If your experience in your
marriage has been what I would
hof>e for you. You know that love

(you will let me equate love with

marriage in normal people, won't

you?) that love necessarily enriches

the lover (2. p. 69) . I hope you are

familiar with Vjktor Frankl's idea

that it is infatuation which makes
us blind: love enables us to see.

"Love." Frankl says, "permits us to

see the spiritual core of the other

person, the reality of the other's

essential nature and his potential

worth. Love allows us to experience

another's personality as a world in

itself, and so extends our own world

. . . Love helps the beloved to be-

come as the lover sees him . . . While,

therefore, even 'unrequited' love en-

riches us and brings happiness, 're-

quited' love is distinctly creative. In

mutual love, in which each wishes to

be worthy of the other, to become
like the other's vision of him. a kind

of dialectical process takes place in

which each outbids the other and so

elevates the other" (2, p. 169-170).

In the light of such a notion of love

it is not difficult to see how the ex-

periences of marriage, all of them,

are used normally in the best de-

velopment of the mother as a person.

It is of value to remember that not

only is the mother a "lover" of her

husband, but also of her children. As
the "beloved," as the receiver of

mother's love, the child too partici-

pates in a dialectical process of lov-

ing and so is enriched and so en-

riches the other, an idea touched on

earlier as we discussed motherliness.

In the romantic and in the practical

sense of loving, it is the lover who
provides the beloved the extra ges-

tures of giving without counting a

cost that makes life something so

much more than a process of survival.

Mother's mother, mother's father,

mother's husband, and now what
else contributes to the nature of a

normal mother? The final variable

I want us to think about I do not

have a word for because, I suppose,

there are really two factors, and I

want to put them together into one

variable. The first factor is that

normally mothers fluctuate in the

characteristics the research attributes

to them. The second factor is that

normal mothers accept the fluctua-

tion and its results without undo
feelings of self doubt or self punish-

ment. The fluctuation in the mother-

liness, the dependability, the indivi-

dualness, and the maternal capacity

occurs when mothers move into

changing situations and stages of

development. When the fluctuation is

down, so that less of these character-

istics are felt and demonstrated, the

mother is in a situation which drains

her energy resources. At least one
study indicates that the typical

energy draining situation occurs

when mother does not know what to

do and therefore cannot chose de-

cisively which course to take (4)

.

Two kinds of situations apparently

create indecision for mother. The
mother is faced with something un-

familiar, e.g. a first baby, or she is

faced with something about which
she is in conflict, e.g. a crying child.

Not knowing what to do is wearing

by itself, but not knowing what to

do with an infant when you have
never before held an infant of your

own or anybody's else's is even

worse. Not knowing exactly what to

do about a crying baby makes you
tired, but it is worse to be torn

between feeling you should let the

baby "cry it out" as your book sug-

gests and your own desire to com-

fort the little thing even if nothing

is wrong with him. "Battle fatigue"
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is the term Bruno Bettelheim uses

to describe what mother feels. And
now for the first time in his own
right we come to the one person who
is left out of the title, "Mothers,

Sons, and Daughters." At this point

a "normal husband" provides sup-

port for mother as she deals both

with the fatigue and also with the

fluctuating of her mothering charac-

teristics. His stability, his compan-

ionship, his side of their mutual love

enable mother to survive the battle

without going into the battle shock

of feeling inadequate, guilty, or re-

morseful. Bettelheim, a man more
likely to swing into action than to sit

and ponder an experimental hypo-

thesis, says that normal parents are

interested in living at ease with the

children in their care, and at ease

with each other and at ease with

themselves. To do this, normal

parents must be free to believe that

behavior makes sense when you

analyze and understand it. In the

light of this, together the parents

try to analyze a stressful situation.

"If I were a child, why would I do

this? Why does he do it?" The ana-

lysis goes a step beyond the descrip-

tion of the situation, you see, to the

understanding of the situation. In

his new book. Dialogues with

Mothers, Bettelheim iDustrates what

he means a good many times. For

instance at one point he is trying to

help a mother who feels completely

dominated by the demands of her

four year old son. To her he says in

part," . . . what counts is the attitude

of the parents. The same child's be-

havior can be described as 'He's

happy by himself,' or. 'He ignores

me,' or 'He has no use for me,' or

'He rejects me.' But it can also be
described as 'He really needs me
now,' or 'I can be of real use to him,

and have a chance to teach him,' or

'He doesn't give my any peace,'

Now, it's up to you how you inter-

pret the child's behavior to your-

self" f 1, p. 201) . If you are familiar

with BetteUieim's writings or work,

you already know his great faith in

humanity would lead him to expect

parents to come to a realistic analy-

sis of behavior, their own and their

children's. Perhaps the word I could

not find to describe this aspect of

what helps a mother to be normal is

"understanding," or perhaps there is

no one word to cover both the

fluctuations of the mother's ability

to mother and her acceptance of the

fluctuation.

Although we have not exhausted
the research findings about normal
women who are mothers, I would

like for us to move on to the sons

and daughters. We will start from
the same point with which we began
our study of normal mothers. There
are many kinds of children who are

normal and they vary widely in

their specific acts of behavior. As
the mothers do, the children also

share some things in common and it

is at those we can look most profit-

ably.

Normal children all exhibit "prob-

lem behavior" at some time. There
are times when what a psychologist

discovers experimentally is so well

known that his experiment seems
superfluous. I believe this is one of

those times, so I am not going to

provide you with illustrations or the

compiling of evidence to support this

first characteristic of normal children.

However, I do think that you will

be interested in the implications

from the research that the particular

problems of a specific child crucially

influence the mother's growth in

mothering (3, p. 16). No matter

how much she wants to, a mother
who is thrown into conflicting feel-

ings of concern and repulsion toward
a child who throws up often cannot
show the same amount of "warm
dependability" as the mother who
feels only concern. And almost any
normal child can dent the individual-

ness of almost any normal mother by
wiggling out of her reach and
screaching for the neighbors to hear.

"I hate you; go away!" The tie that

binds, according to the research,

binds both ways!

Although I have deliberately em-
phasized for you the variability of

normal behavior in adults and
children, I would like to pick up
from the research one specific bit

of behavior which often concerns

parents. Night dreams which frighten

the child in popular literature are

considered signs of anxiety in the

child and therefore "bad." Harris

(4, p. 150-152) on the other side of

the fence suggests that occasional

sleep disturbances occur in normal
children and are not necessarily bad.

His research indicates that stress.

among other things, stimulates the

child to grow. "Wholesome stress."

as he refers to it, undoubtedly has a

limit built into it, but a moderate
dosage of anxiety, he found, motiv
ates the child to a mastery of his

growth problems. The occasional

sleep disturbances of the normal
child are the child's way of "sleep-

ing on a problem" or more formally

and psychoanalytically, dreams are

a way of "integrating the excitations

from his waking life," a kind of

problem solving with dreams. Growth
is a twofold process. In the first

part of the process new things are

taken in by the child. The second

part of the process is a matter of

digesting what has been taken in,

discarding what is valueless, and
transforming into a part of oneself

what is of value. The taking-in part

of growth makes for change; the

digesting part makes for permanence.

At any point in the complete process

stress may occur. Dealing with the

stress, even with dreams, allows the

process to continue and therefore the

child to grow.

Since a look at problem behavior

in children has directed our attention

to growth, it might be well to con-

tinue talking about it, because in

connection with growth we find some
other characteristics normal children

share. For instance, at any one

growth stage, a normal child will

demonstrate three different elements

of growth in an integrated pattern

(4, p. 22). One is that the child will

show the elements of the stage at

which he is presently. He will be do-

ing in part what you think he ought

to do. He will also demonstrate "left

over" aspects of the previous stage;

that is the second element. This

means that in some way a child

may always be considered a baby,

since his behavior will normally

show some characteristics of the next

younger stage. The third element of

the child's behavior will be found in

embryonic signs of the next growth

stage. In this way he will always

surprise you with how advanced he
is for his age. In other words a child

normally is too young, too old and
just right for his age! Each stage of

development connects it predecessor

and its successor to provide continu-

ity for the child's eventual matura-

tion. It would surprise me if our

further research did not find this idea

constant throughout all of life, even

at mv own advanced age!

There is another research finding

related to growth which should be

fitted in here. A moment ago growth

was divided into two parts — change

by taking-in and permanence by
digesting. Normally in children there

is a balance between the change fac-

tors and the permanence factors (4,

p. 28). Managing change well allows

the child to experience the need for,

and to enjoy variety, challenge,

spice. It contributes to the fact that

normal children are zestful, happy,

adaptable, willing to take a chance.

Uncontrolled, the change factor in

the child could make him perpetually

restless, nonadaptive, shifting with
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the wind. The permanence factors in

the child contribute to his self regula-

tion, his conservatism; they "ground

him" so to speak. These two aspects

taken together in the child largely

determine his "adjustability, i.e., his

capacity for psychic growth." Harris

offers a most intriguing definition

of psychic growth. It is the capacity

to learn age-appropriate functions

and to enjoy the performance of

them (4, p. 152). Incidentally he

goes on to add that with age, the

appropriate functions are decreasing-

ly egocentric and self-preservative

and increasingly altruistic and race-

preservative. This constitutes an

awesome definition of maturation!

Normal children have problems

which contribute to mother's growth

as well as their own ; normal children

exhibit a range of developmental be-

havior; normal children balance ef-

fectively their ability to change and

their ability to remain permanent.

At least one more characteristic needs

to be added to the list: normal

children identify with a mother
whom they consider nurturing.

Children look to mother, even though

there are times when her mothering

fluctuates, as a source of nourish-

ment and pleasure (4. p. 25). This

appears to be the major factor which
allows the child to look on "other

and later humans as gratifiers," to

expect to establish other "warmly
dependent" relationships in his

world — with his teacher, his neigh-

bor, his friend, his own child. The
child's identification with mother
can be understood most simply on

purely practical grounds; it is ad-

vantageous for the child to be on

good terms with his mother. She
hands out the food, the comfort, the

punishment, and the reward. You do
not have to be very smart or very old

to figure out that mother has a pretty

tight hold on things. To take this

just one step further and see just

one aspect of the consequences of lin-

ing up with mother, consider what is

set in motion as the child takes on
his mother's attitude toward her hus-

band, the child's father. The influence

of the father-child relationship has

already been touched upon for the

growing daughter; it is found to be
of equal influence on the growing
son. Whether mother is pro-husband
or anti-husband locks in place the

generational continuity within the

family; the identity of the child with

mother sets in motion the establish-

ment within the child of the mother's

attitudes.

So far, we have considered a de-

scription of normal mother and

normal children; indirectly we have

also looked at the connections be-

tween the two. There are three very

specific points of interaction in

normal families which follow the re-

search findings but may not be ob-

vious just at first (4, p. 174-177). I

want you to know these points; I

hope they sound familiar. Normal
families are family centered families;

the energy of each family member
goes into the family organization. In

any well functioning, high-morale

organization the leadership is as-

sumed by the more experienced and

mature members. In the case of fami-

lies parents are the more experienced

and the more mature members, and

parents are the leaders. Normal
parents have avoided the scourge of

our time: the fear of doing wrong by

the children, a fear which keeps some
parents from ever doing right by

their children.

The second relationship between

parents and child goes back to the

growth problems of the children.

Popular literature has so concen-

trated on the problems, that we easily

overlook this fact: mature, that is,

normal parents solve the problems

with their children in such a way
that the problems are temporary and

nondisabling. This finding is so rare-

ly a part of the voluminous discus-

sion of children's problems that 1

hope you will remember it, if you for-

get all the rest of this discussion.

Parents do solve growth problems

creatively, constructively, and with-

out maiming the child for life.

The third point of interaction be-

tween parent and child substantiated

so far by research is that normal

parents set a reasonable standard of

normality for the child to reach. A
reasonable standard of normality is

always in terms of a particular child

or type of child ; this means that par-

ents recognize the great variability

possible within the limits of normal
behavior and allow each child to find

his own place within that area. The
parents' definition is not too narrow
consequently. A reasonable standard

of normality for a child recognizes

the child's potential for growth, but

also takes into account that each

child is limited in his self actualiza-

tion. Consequently the parents' defini-

tion of normality is not too high. A
reasonable standard for a child recog-

nizes that through self understanding

the growing child can more "wisely,

benignly and effectively handle his in-

evitable" potential for abnormality,

rather than viewing the child as one
who is free of the potential of ab-

normality, or one who has to deny

this side of himself. The parents'

definition of normality consequently

is not too rigid for the child.

This concludes what I have to say

to you about "Mothers, Sons and

Daughters," but before I stop, I

would like to point out to you that

you have been hoaxed just a bit. You
have been patient readers of many
words about normal behavior, but at

no place have you been given a

definition of normality to guide your

thinking. Even with the research evi-

dence concerning the characteristics

and behavior of normal mothers and

children there has been no general

discussion of normality per se.

Webster defines it as "the normal

state or quality," which does not

really help us very much. Erikson

(4, p. 19) defines normality as the

".
. . accrued confidence that one's

ability to maintain inner sameness

and continuity (one's ego in the

psychological sense) is matched by

the sameness and continuity of one's

meaning for others." This doesn't

really help us much either. Many
other Freudians state simply that

normality is the absence of inner con-

flict which distinguishes the emotion-

ally healthy from the emotionally un-

healthy. Gardner Murphy's (4, p. 19)

definition emphasizes the subjective

feeling of the individual achieved by

the unity of the personality which

gives him a sense of identity, con-

tinuity, and distinctiveness. But the

definition which means the most to

me comes from Ernest Jones, the

famous biographer of Freud. Jones

(4, p. 18) sets up two criteria for

normality; the criterion of happiness

and the criterion of adaptability to

reality. He concludes his definition

in this way: "The psychological prob-

lems of normality reside in the capac-

ity to endure and the ability to hold

wishes in suspension without either

renouncing them or reacting to them
in a defensive way. Thus fearlessness

is the nearest criterion of normality"

(4, p. 19).
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The College Helps Us to Continue Education

The thermometer in Atlanta plunged to zero as the

College plunged from Christmas festivities and the rest

into an all too short and crowded winter quarter. As
tempo quickens, so do tempers, and the college com-
munity, as do alumnae anywhere, longs for spring.

This community is, as I write this column, saddened by
the news of our own Robert Frost's death—at the time he
made his annual visit to Agnes Scott. Dr. Alston will

speak in Convocation about Mr. Frost and Agnes Scott,

and we hope to publish this in the spring issue of the

Quarterly.

One thing that lifts our hearts in the bleakness of win-

ter is reflecting on the success of our pilot program last

fall in continuing education for alumnae and their hus-

bands in the Greater Atlanta area. After more than a year

of exploration, study, and planning by the Education
Committee of the Alumnae Association and the Faculty

Committee on Alumnae Affairs, we offered two courses,

held on five successive Tuesday nights.

One course was on "Life in Latin America Today."
Four lectures were given: one on the history of the people,

by Dr. John Tumblin, Jr.. Associate Professor of Soci-

ology and Anthropology; one on contemporary literature

by Dr. Florine Dunstan. Associate Professor of Spanish:
one on democracy in I^tin America, by Dr. William G.
Cornelius. Associate Professor of Political Science: and
one on contemporary art by Dr. Marie Huper, Associate
Professor of Art. The last night these faculty members
held a symposium on current problems.
The other course was titled "The Nature of the Self."

Five lectures were given in religion and philosophy. Dr.
Mary L. Boney, Associate Professor of Bible, began the

series with a discussion of the Biblical concept of the self.

Dr. Kwai Sing Chang. Associate Professor of Bible and
Philosophy, spoke on the self in oriental religions. Dr.
Miriam Koontz Drucker. Associate Professor of Psy-
chology (see her article on p. 15). lectured on the self in

contemporary psychology. Dr. Ellen Douglass Leyburn.
Professor of English, discussed the self in contemporary
drama, and President Alston delivered the last lecture in

the series on the concept of the self in contemporary
theology.

All of this superb intellectual fare was digested—and
thoroughly enjoyed and appreciated—by 92 alumnae and

their husbands. They were sent reading lists as they pre-

registered for the courses, and many of these books were
available for purchase in the college bookstore. We
charged a registration fee of $5.00 (or $7.50 for a

couple ) . and from these funds were able to give the par-

ticipating faculty members an honorarium—not adequate

compensation for their excellent efforts, but at least a way
of saying hearty thanks to them.

We planned to tape record each lecture, but because of

the hoary excuse "due to circumstances beyond our con-

trol" (faulty recording equipment) all are not on tapes.

Some are. and if an alumna, or an alumnae group, would
like to hear one of these, please write me and Fll send it

to you. We plan another series, perhaps with a different

format, for the fall.

Alumnae Clubs are having faculty speakers, too. Dean
of the Faculty C. Benton Kline met with the New York
area alumnae clubs on a cold January night. Nine faculty

members will go out on the "Founder's Day Circuit":

Dr. Alston will address a joint Agnes Scott-Emory dinner

in Columbus. Ga.: Dr. Calder goes to Columbia. S. C:
Miss Gaylord to Shreveport. La.: Dr. Huper to Tampa.
Fla.: I to Louisville. Ky. : President-Emeritus McCain to

Charlotte. N.C.; Dr. McNair to Greenville. S. C; Dr.

Posev to Washington. D. C. : Dr. Tumblin to Jacksonville.

Fla: and Dr. Winter to Birmingham. Ala.

Where we cannot send a speaker, we can sometimes

send spoken words on tape recordings or records for

Founder's Day meetings. Some are going this year to Los

Angeles. Calif., and to Memphis. Tenn. The Hampton-
Newport News. Va. Club will see and hear the movie
made in 1960 for the 75th Anniversary Development
Campaign. "Quest for Greatness."

Other alumnae clubs. Nashville. Tenn.. for example, are

planning their own Founder's Day programs. We send

kudos and a special salute to the Westchester-Fairfield

Alumnae Club as it celebrates its tenth anniversary in the

home of its founder. Ethel Farmer Hunter. Inst.

After Founder's Day. we look fonvard with delight to

spring and Alumnae Week End at the end of April.
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Contemporary religious dance can be a form of rejoicing— as is music
in the church. Range of movement is uninhibited— technique, moti-

vation, and feeling combine to ask response from our deepest sources.
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Young spring leaves make a nice

pattern against brick rising daily to

make the facade of tlie new dormitory

—

and several fine old trees have been saved.
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AGNES SCOrrS FRIENDSHIP WITH

erlr frostr

Editor's Note: A week after Robert Frost had gone to

explore his last "further range," President Alston spoke in

Convocation, February 6, 1963, about the poet's relation-

ships with Agnes Scott. This article is edited from Dr. Alston's

speech.

THIS PAST WEEK (the last week of January) had

been designated and held inviolate on the college

calendar as the time for Robert Frost's twentv-

first visit to Agnes Scott. We had come gradually to ac-

cept the fact that, even if he became well enough to

leave Boston's Peter Bent Brigham Hospital, he would

probably not be able to be with us in the foreseeable

future. Even so. we were scarcely prepared to receive

the news that Robert Frost, having traveled his last mile

and kept his last promise with us, had gone to sleep in

the early morning of Tuesday (January 29) of "his

week."

In a brief release to the press requested early last

Tuesday, we said simply that we have lost a great friend

whom we have valued for his poetry, for his wisdom

and wit. but most of all for himself; that through more

than twenty years Robert Frost has built himself into

the structure of things at Agnes Scott; that our affection

for our friend was deep and sincere; and that we who
have known him in this unusual relationship will miss

him in a very unique and special sense.

The friendship between Agnes Scott and Robert Frost

began in November. 193.5, when he came to the campus

for the first time upon the invitation of Miss Emma Mav
Laney. then Associate Professor of English and Lecture

Association chairman. Miss Laney had heard Mr. Frost

lecture at Columbia University and had written that

she was "impressed with his stalwart integrity, his cour-

age, and his humor." She continued:

^tcn/

/ was especially struck by his reading oj "The

Code'' and his comment that college students are

like the hired man in the poem: You can tell them

what to do but not how or how much. I felt that

we must have him jor a lecture at Agnes Scott.

Frost's first public lecture here on November 7, 1935,

was highly succesful. He arrived in the early morning

and left after the lecture that night. One of the students

who met him at the railroad station was Sarah Catherine

Wood who later became Mrs. Peter Marshall I now Mrs.

Leonard LeSourd. a valued member of our Board of

Trustees I

.

Robert Frost visited Agnes Scott for the second time

in May of 1940. Since 1945 he has come each year,

usually in late January, for visits varying in length

from three days to a week.

In the course of his last engagement on our campus

in January. 1962, Robert Frost made the statement that.

so far as he knew, our Agnes Scott collection of Frost-

iana is second only to that in the Jones Library at Am-
herst. Beginning in 1944. Miss Laney and Mrs. Edna

Hanley Byers. our librarian, initiated and developed

plans for the Frost collection in the library. Mr. Frost,

from the first, was interested in the project and con-

tributed generously to it. Miss Laney gave to the libraiy

the first editions that Mr. Frost had sent to her, as

well as complete sets of Christmas cards and other

valuable additions to the Agnes Scott collection. Since

(continued)



Robert Frost (continued)

Miss Laneys retirement, Mrs. Byers has continued ag-

gressively to build the Frost collection. His own ap-

preciation for her is shown in an inscription that he

wrote in 1960:

For Edna Byers, my faithjul jriend and inde-

fatigable collector.

When Miss Laney retired from the Agnes Scott faculty

in 1956. the Emma May Laney Lihrar\ Fund was es-

tablished in her honor by alumnae, faculty, and friends.

One of the stipulated uses of the income from this fund

is to enlarge and preserve the Robert Frost collection.

We have our own portrait of Robert Frost here on this

campus. Mr. Frost gladly consented to "sit ' for the

portrait, pained bv our own Ferdinand Warren, in the

course of his visit in 19.58. Mr. Warren is one of the

people at Agnes Scott whom Mr. Frost particularly

liked. While posing, he wrote from memorv the little

poem. "Questioning Faces." inscribed it and presented

it to Mr. Warren. The portrait was unveiled on the oc-

casion of Mr. Frost's lecture in Januar\. 1959. while

Mr. Warren and Mr. Frost stood together beside it on

the platform.

When the college entered upon the intensive phase of

the Seventy-fifth Anniversary Development Program in

the winter of 1960. Robert Frost was asked to serve as

Honorary National Chairman. He accepted without a

moment's hesitation, saying that he was honored to as-

sociate himself with the plans and purposes of this col-

lege. This brief note came on February- 16. 1960:

Thank you for the opportunity to take any part

you will permit me in the campaign to make your

great college greater. As you know 1 have had a

growing affection for you through the years. My
heart's with you.

Always yours,

Robert Frost

It is proper. 1 have no doubt, to call your attention to

a little volume of some eighty pages that Mrs. Bvers

has for a long time dreamed of issuing and that she

has carefully edited. It is titled Robert Frost at Agnes

President Alston and Betsy Fancher, Agnes Scott's News Director, listen to the poet at a press conference in the Alstons' home.

I , ,
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Edna Hanley Byers, Librarian, and Mr. Frost confer.

Scott and is now in the printer's hands. This little book,

which will be dedicated to Miss Laney. is really a com-

plete catalogue of the primary material in Agnes Scott's

Frost collection, listing first editions, holograph (or

manuscript) copies of poems written especially for

Agnes Scott, letters, periodicals containing first printings

of Frost's poems, anthologists containing the first print-

ings of poems in book form, translations of poems into

foreign languages, Christmas cards, records, tape re-

cordings, pictures, and many other interesting items.

Robert Frost at Agnes Scott is being printed in limited

quantity: in all probability it will become a collectors'

item within a relatively brief time. Mr. Frost knew of

the development of this Agnes Scott volume. He wrote

Mrs. Byers, giving her a blanket permission to use any-

thing that she wants in making the book as complete

and attractive as possible.

Mav I be permitted now to share with you some per-

sonal impressions of Robert Frost and to cite some in-

cidents that illustrate these impressions? I have been

on hand for fourteen of the twenty visits that he has

made to Agnes Scott. He has been our house guest ten

times. Mrs. Alston and I have spent many hours with

ALUMNAE QUARTERLY / SPRING 1963

Photographs by Ken Patterson

him and have had the privilege of hearing him express

himself on nearly every imaginable topic and of obsen'-

ing him in many different situations.

Well built, big chested, rugged looking, with white

tousled hair and blue eyes, our friend would arrive wear-

ing blue canvas rubber-soled shoes, a suit that he didn't

bother to press (and who cared!), an overcoat much

too heavy for Georgia on ordinary winter days, and a

soft hat that usually sat puckishly on the side or back

of his head. With a friendly greeting to each of us, he

got acquainted again with our dog and settled in for

his visit.

Robert Frost was at his social best in a small group

of people with whom he was at ease. He was a remark-

able conversationalist. Of course, he did most of the

talking. His interests were diverse, his memory inex-

haustible, his allusions and analogies both pertinent and

puzzling, his phrasing homely and often cryptic, and

his wit sometimes sly, often subtle, sometimes de-

lightfully "corny." We have sat together for hour upon

hour, talking about evervthing under heaven! The later

(or earlier) the hour, the more relaxed and enjoyable

Robert Frost became as a conversationalist (really, a

monologist)

.

H you took this man for a kindly, lovable old New
England poet whose chann lay in his simplicity, you

were in for a shock. His mind was subtle, nimble, and

resilient, and his personality as complex as any I have

Emma May Loney, professor emeritus of English, first brought Robert

Frost to the Agnes Scott campus in November, 1935.



"His conversation was often quixotic, paradoxi-

cal, and enigmatic."

Robert Frost (continued)

ever known. Lydia Lyon Roberts, who knew Frost

well during the time that she was on the staff in the

Poetry Room of the Harvard College Library said: "His

very simplicity is complex, his clarity deep." You could

not pin him down against his will, try as you might. If

he wanted to take a position, he made the fact known

openly. H he preferred to tease, to toy with you, to be

tentative and noncommittal, you had as well let him

have his way. He would, at any rate. His conversation

was often quixotic, paradoxical, and enigmatic. He was

independent in his judgments, quick in repartee, and

impatient with questions that he regarded as silly or

impertinent.

There was one question that Robert Frost consistently

refused to answer—a question that I have heard people

put to him scores of times in the years that I have known

him: "What did you mean in this poem?" His usual

answer was to freeze up (as, believe me, he could do)

and to say, "You don't want me to tell you in other and

worse language, do you?" His real reason for respond-

ing to this type of question was found in a preface that

he wrote to Aforesaid, a published selection of poems

distributed to his guests at his eightieth birthday dinner:

The heart, sinks when robbed of the chance to see

for itself nhat a poem is all about .... Being taught

poems reduces them to the rank of mere informa-

tion.

No one ever doubted that Robert Frost's art was the

central passion of his life. He liked to say that literature

8

is "a performance in words." For him, poetry was a

performance in words without footnotes and without

quoted authorities to back him up. I have heard him

turn the full impact of his satirical capacitv upon T. S.

Eliot because of the numerous quotations in such works

as "The Waste Land." One of Robert Frost's favorite

jjhrases in describing his art was "the renewal of words."

I have heard him say more than once that in a laboratory

we sometimes see a crucible of quicksilver upon which

gathers a leaden scum: we notice that when it is shaken

it crackles like lightning. This is what happens, he would

add, when the words in a poem come alive. They crackle

like lightning. Frost lingered lovingly over words, poured

over them, dug at them, cared about them.

How many times I have heard Robert Forst toss off

a definition, or, more accurately, a description of what

a poem is. Here are a few:

A poem is "an arrest of disorder."

A poem is "n momentary stay against confusion."

Every poem is "an epitome of the great predica-

ment; a figure of the ivill braving alien entangle-

ments."

A poem is "a thought-felt thing."

"Like a piece of ice on a hot stove, the poem must

ride on its own melting."

[Referring to the way a poet takes a thought and

releases it in form, he used a familiar figure)—
"Like a napkin we fold the thought, squeeze it

through the ring, and it expands once more."

THE AGNES SCOTT
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He referred to the beauty of ivord and sentence

that one gets in the great poets, when every line

"pops like popcorn; turns white on you."

"Poetry provides the one permissible way of say-

ing one thing and meani/ig another."

When asked on one occasion whether he would

define poetry as ''escape," Frost replied, ''No.

Poetry is a way of taking life by the throat."

Robert Frost at Agnes Scott! Al\va\s this meant tele-

phone calls begging for tickets to the lecture in Gaines

Chapel: an overflow crowd for the lecture, with many

disappointed alumnae and friends turned away; the late

dinner at the Dieckmanns" following the lecture: re-

porters to be scheduled, radio and television interviews

to be arranged: faculty members in our home to wel-

come Robert Frost back to Agnes Scott and to listen

while he talked on and on of poets and their poetry,

politics, trips that he had made since his last visit,

funny little incidents or anecdotes that seemed worth

telling. Each year some one interest seemed to over-

shadow the rest and to color the monologue. One year

it was the trip to South America for the State Depart-

ment: another year it was Ezra Pound's release in which

Robert Frost shared significantly; again it was the in-

auguration of Mr. Kennedy: last January the trend in

international affiairs. particularly as seen in the United

Nations, seemed to us to concern our friend unduly.

Wlien Miss Laney was at Agnes Scott. Robert Frost

received extraordinary attention and care beyond the

call of duty. Bless her heart, she seemed to feel per-

sonally responsible for his health and welfare. Miss Laney

was always the first to come by our home to welcome

Mr. Frost. She would check and double check meticu-

lously on every detail of his visit. She did not hesitate

to make suggestions about his schedule, his diet, his

need for rest between engagements, and the importance

of wearing his overshoes and scarf if the weather was

bad. "She trys to mother me," he would say as soon as

she had left. Then, with that wonderful twinkle in his

eyes, he would add. "But she's a nice girl. I like her."

One of the unforgettable recollections of Robert

Frost's visits to our home was his habit of going alone

for night walks. When the conversation in the library

had run its course, the members of the family had re-

tired, the late show on television completed, several

glasses of "Seven-Up" consumed, our friend would put

on his coat and hat and start out into the dark alone. We

(continued

)



Robert Frost (continued)

discovered years ago that he wanted it that way; he

asked only for a key and to be let alone. His little poem,

"Acquainted with the Night," written in 1928, is based

on the habit of a lifetime (and, I confess, I find in it

more than meets the eye or the ear) :

/ have been one acquainted with the night.

I have walked out in rain—and back in rain.

I have outwalked the furthest city light.

I have looked doivn the saddest city lane.

1 have passed by the tvatchman on his beat

And dropped my eyes, umvilling to explain.

I have stood still and stopped the sound of feet

When far away an interrupted cry

Came over houses from another street.

But not to call me back or say good-by;

And further still at an earthly height.

One luminary clock against the sky

Proclaimed the time was neither wrong nor right.

I have been one acquainted with the night.

Let me offer an example of the poet's remarkable

capacity for observation which he knew how to use in

his art. In 19.57 Robert Frost was requested to write

the introduction to an anthology of The New Poets of

England and America, poets under forty who show

promise. The title that he gave his introduction was

"Maturity No Object." He made the point that young

poets have their place and should not be too much in-

timidated by their lack of maturity. Then he wrote this

interesting paragraph:

Maturity will come. We mature. But the point is

that it is at best irrelevant. Young poetry is the

breath of parted lips. For the spirit to survive, the

mouth must find how to firm and not harden. I saw

it in two faces in the same drawing room—one

youth in Greek sculpture, the other manhood in

modern painting. They were both noble. The man
ivas no better than the boy nor worse because he

was older. The poets of this group, many of them

my friends and already known to many of us, need

live to write no better, need only ivait to be better

knoivn for what they have written.

The drawing room to which Frost referred is in our

home. The man whose portrait hangs over the fireplace is

my great, great grandfather. The sculptured head of the

youth is one that has been in our family for some years.

Robert Frost observed the two representations when he

visited us in January of 1957: the contrast between the

firm lips of maturity and the parted lips of youth be-

came the recurring theme of his days with us during

that visit.

Frost's sense of humor was one of the personal qualities

that gave charm and effectiveness to his public ap-

pearances and heightened pleasure to personal conversa-

tion with him. I have watched him on the platform as

he would tinker with the reading lamp and the loud-

speaker equipment. I soon learned that this was a little

device of his that helped him get started. After a few

asides, he would get his hold on the audience with a

mellow, droll humor, often brought about through the

inflection of his voice. He could feel the pulse of an

audience as readily as any person I have ever known.

He knew how to set up the laughs. As one observer put

it, "He doubles as his ovra straight man." Sometimes

he was hilariously funny. Many times we have seen him

josh an audience, say some rather odd things, talk

flippantly about education, politics, or religion, pun a

little, perhaps, and then break in suddenly with this:

It takes all kinds of in and outdoor schooling

To get adapted to my kind of fooling.

Let me recount one amusing anecdote that Robert Frost

told us in January, 1958, after returning from his trip

to England where he received the honorary degrees from

Oxford. Cambridge, and other universities. Prior to re-

ceiving the Cambridge degree, Frost gave a public lecture

at the university, holding a vast British audience spell-

bound. He began by saying:

rd rather receive an honorary degree from your

university than be educated here.

Then he discussed poetry. When he came to free verse,

he told the audience that writing free verse is like play-

ing tennis with the net down. Then he said:

It's like this (counting the fingers of one hand)

one, two, three, four, five. And then you play a tune

on top of that, see?

With laughter that crackled, he completed his story by

quoting the report of his lecture that appeared in the

Cambridge press:

Mr. Frost discussed the manner in ivhich speech

rhythms could be superimposed contropuntally upon

a basic metrical pattern.

What of Robert Frost's religion? Was he a theist?

Was he a churchman? What of his view of Christ? I do

not pretend to have any information that is withheld

from others. I will simply tell you what I know.

(continued)

10 In the McCain library: The Doet, the portrait, and part of our Pros





Robert Frost (continued)

For one thing, this man carried his Bible around in

his suitcase and read it. More than once, 1 have seen

him throw open his big suitcase that he had lifted to

his bed upon arrival, to have a well-worn Bible tumble

out ahead of shirts, socks, and shaving paraphernalia.

Frost knew his Bible; he quoted it and obviously felt at

home in its language and its ideas.

My second observation is that Robert Frost, in public

discussion and in private conversation, was much con-

cerned, I would say almost obsessed, with matters of

religion—the ways of God with men, the place of faith

in life, and especially the conflict of spirit and matter.

We have talked of these things late into the night. He

was always guarded, did not want to be labeled, made

many off-the-cuff statements about the Church and as-

pects of religious living—but it seems to me that religious

concern was always close to the center of his being.

Another conclusion is that Robert Frost believed firm-

ly in God. I have never had serious reason to doubt it.

I agree with Reginald Cook's statement about Frosts

belief in God:

There is genuine humility in his attitude, which

consists in respecting God's purposes and in being

worthy of His respect. . . . Frost keeps well on this

side of humility in identifying God's purposes.

So far as the Church is concerned, obviously Frost

had little place for it in his life. He often poked a bit of

fun at churches and preachers, but it was harmless

enough. He said last January:

Eliot is more churchy than 1 am, but 1 am more

religious than Eliot.

The late Edwin Mims said in one of his books that

Robert Frost wrote as if no Christ had ever lived. This

shocks me, but I have some difficulty answering it. Frost

has few references to Christ in his poems. He did, ]

think, exemplify and reflect many qualities derived from

Christ, though he probably would not have thought it

important or proper to give Christ credit for them. In

his preoccupation with the spirit-matter conflict, Frost

said this in 1958 when presented with a metal by the

Poetry Society:

We have to duff into the material at the risk of

the spirit. . . . Our religion, our country, God him-

self by descending into the flesh shoived this duffing

into the material. . . .

I wager that you have never heard anybody in your

whole life describe the Incarnation as God "duffing into

the material"!

12

At his eighty-eighth birthday party in Washington last

March, Frost recited the poem that is used as the pre-

face of his new volume. In the Clearing. The first lines

of the poem constitute a great affirmation of this ''duff-

ing into the material:

But God's own descent

Into flesh was meant

As a demonstration

That the supreme merit

Lay in risking spirit

In substantiation.

My conclusion is that Frost was a deeply religious man
who thought constantly about God and the deep things

in human experience—but who was by no means an

adequate or competent Christian theologian.

When I shook hands with Robert Frost on his eighty-

eighth birthday, he said to me that he had been so ill

in Miami after leaving Agnes Scott that he had peeped

in to see what it looks like in the "great Beyond." Then

he added in characteristic fashion, "I like it better here;

I turned around and decided to come back." In the

early morning of Tuesday, January 29, I think Someone

very important to Robert Frost took him by the arm, told

him authentically that his lover's quarrel with the world

had gone long enough, and led him through a door into

a place where, for all his protesting, "it is likely to go

better."

Mrs. Byers and Mrs. Pepperdene, associafe professor of English, stroll the

campus with Mr. Frost.
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Miss Leyburn

THE DEATH OF Canius in

January. 1960 in the ap-

parently senseless automobile

accident which seemed almost an

image of the meaningless suffering of

man about which he often wrote, left

a gap in the spiritual resources of

our century which cannot be filled.

The succession of deaths of distin-

guished writers which has followed

and the impression we have since the

loss of Heming-\vay and Faulkner

within a few months of each other,

of the virtual wiping out of an

American literary generation does

nothing to mitigate the feeling of

shock with which the ivhole reading

ivorld received the news of Camus'

ieath. Boswell quotes William Hamil-

ton as saying after Johnson's death:

'He has made a chasm, which not

Duly nothing can fill up, but which

nothing has a tendency to fill up. —
Johnson is dead. — Let us go to the

next best: — there is nobody; — no

nan can be said to put you in mind
of Johnson." Hamilton's comment
ibout Johnson, which voiced the

feeling of many of his generation, ex-

jreses also the way many people felt

ibout the death of Camus. And the

sense of irreparable loss left by both

nen come, I think, from the same
source. Both were major writers of

Jieir day; but what made countless

aeople who had never seen them
nourn them with intensely personal

jrief was not their specifically liter-

iry gifts. It was rather the immense
power each had to fortify the spirit

On Not Being A Bearer
Of the Plague

By ELLEN DOUGLASS LEYBURN '27

Editor's Note: Honor Emphasis Week at Agnes Scott this year was marked

by particularly pertinent talks in chapel. Dr. Ellen Douglass Leyburn, professor

of English and alumna, Class of 1927, spoke in Convocation that week. Here

are her observations on the integrity of the human being.

and to communicate in times of the

disintegration of established stand-

ards and of dislocation of attitudes

on which people had depended, the

feeling that the dignity of man en-

dures—and that it consists in his in-

tegrity. Both gave to distraught

generations of men the challenge of

tlie high calling of being fully human,

of living honorably in the midst of

dishonor.

Of all Camus' books, the one which

I think most jjowerfully distills his

sense of life is The Plague. As tliose

of you who have read it are aware,

it is an allegorical novel, the surface

level of which is an almost unbear-

ably realistic rendering of the details

of a visitation of bubonic plague

upon the specific city of Oran. But

for the Frenchmen who read it when

it appeared in the forties, tlie plague

which isolated the city was the Ger-

man occupation, and Oran was

France. For readers of all times and

places, Oran is the world; and the

plague is evil itself. In depicting the

physical plague of the surface story,

Camus spares us none of the horrors

of the death staggers of the first in-

fected rats and then the agonies of

the human victims. But the impres-

sion which the book leaves is not

that of a grisly horror story. There

would have been no point in a mere

detailing of the ravages of disease for

an age which had witnessed the man-

made horrors of Buchenwald. The

focus of Camus' novel is on the com-

pletely unspectacular work of the

doctor Rieux and his unassuming

friend Tarrou, and indeed all the

major characters, as they go quietly

about combating the plague. They
know that all of their intense exer-

tion, which exhausts the doctor and

finally kills Tarrou, will not stop the

plague ujitil it has run its course.

.And yet people of all walks of life

from the simple clerk. Grand, to the

magistrate, Orthon, work with all

their strength against the pervasive

and mysteriously powerful force

which they know that they cannot

conquer. They spend themselves with

no sense of heroism. Rieux speaks

of the joint effort which he organizes

as superhuman; but of what he does

himself, simply as his duty, or his

task. And Tarrou, in one of the rare

moments when he speaks of himself

and his motives, says, "I know only

tliat it is necessary to do what is

necessary not to be a pestifere — a

bearer of the plague.'" "What interests

me is to be a man." It is with no
idea of being saints or heroes that

they engage in the unequal contest.

The struggle is simply what they

must undertake becaus of their in-

tegrity as human beings. It is tlieir

honor as men which motivates them.

\ ou may wonder why I speak at

such length about a novel when I

have been asked to speak about

honor at Agnes Scott. Perhaps you
feel like exclaiming as Chaucer's

friar does after the Wife of Bath's

recital of her life story. "This is a

long preamble of a tale." But if you
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On Not Being A Bearer Of the Plague
continued from p. 13

will consider the import of Camus'

novel, you wiU see that I have given

you the tale itself.

Our honor is not, I think, a mat-

ter of the honor system, which our

college rightly cherishes, but of our

whole affirmation of our highest

integrity against the dishonor which

besets us on every side; the dishonor

which lurks within ourselves when

we are tempted to judge our own

failings more lightly than those of

others, when it seems easy to evade

the responsibility of thinking clearly

or of behaving magnanimously with

the lame and false excuse that our

defection hurts no one but ourselves;

the dishonor which springs up

around us on the campus when lack

of time or the desire of popularity

or sheer unconcern makes us yield

to pressures which we recognize as

unworthy and keeps us from speak-

ing when we could clarify issues or

propels us into speaking in ways of

which we are aftenvard ashamed;

the dishonor which pervades the

larger world, where we are con-

stantly exposed to the philosophy that

whatever a person can get away with

is all right, where pride in honest

workmanship is a rarity, and political

chicanery is the order of the day

and we grow used to hearing the

words that belonged to the old decen-

cies and high commitments so twisted

as to have lost all meaning. In a

community like ours, I should hope

that we could take for granted a

common feeling that our names are

the sign of ourselves and that when

we attach them to work, we intend

to signify that it is our own; and

that when we agree to abide by cer-

tain rules which make community

life possible, we are giving a promise

without some secret reservation which

makes it meaningless. But we are all

subject to a thousand much subtler

temptations tlian those of cheating

or breaking rules. The sinister

forces working against our real in-

tegrity are as powerful and as per-

vasive and as sly in attack as the

bacillus of the plague and are present

in every false assumption and pre-

judiced conclusion which we let go

unexamined.

I think Camus was right in as-

suming that life as we know it on

this earth will always be subject to

outbreaks of plague. One small con-

solation for his death was that he did

not live to see the final bitterness of

the fighting in his deeply cherished

Oran, the plague of hatred and mis-

representation which he had struggled

against for years in both French and

Algerians with as passionate a devo-

tion as Rieux brought to his task,

his duty, of fighting the bacillus

brought by the rats. Perhaps there

will always be an Algeria, an Ole

Miss, a Berlin Wall, a Cuba, to cloud

the honesty of our thought and to

act as the plague upon our integrity

as human beings. But integrity is

one of the old great words which we

can still use with a feeling of the

richness of its meaning. It retains

the sense of wholeness which is in

its L^atin origin; and when we speak

of a man's integrity, we assert some-

thing about his entire character which

means that we trust him to think

without self-interest and to act

honorably and with regard to the

common good in any situation large

or small which tests his private

thought. It is a matter of the com-

plete code by which he lives.

For four years at Agnes Scott,

which as a college is committed to

integrity and to the object of per-

mitting you to be your best selves,

you have what Howard Lowry calls

in the essay some of you have re-

cently studied, "the human privi-

lege": the chance to make "deliber-

ate choice of the values you will

honor and serve," the chance to

develop "the holy gift of discrimina-

tion" on which resistance to shod-

diness of mind and flabbiness of

character depends. In the age of the

atomic bomb, and in this immediate

moment of peculiar peril, we may
feel that we cannot do much about

the physical survival of the human
race; but each of us can do some-

thing about the small orbit of in-

fluence of which we are the center

whether we wish to be or not. And
we can be very sure that if our

bodies survive, the survival of

humanness itself, of all that gives

meaning to the word humanity, of the

chance to live as self-respecting

human beings—not just for our-

selves, but for our fellows—depends

on us and on people like us who

have the capacity for thought and

the opportunity to think honestly. We
may never be able to wipe out the

plague; but in the clarity of thought

and the moral courage we bring to

bear in combating it, consists our

very identity, our integrity as human
beings and the opportunity to make

such identity possible for others. I

should like to leave with you for

pondering in relation to your own

goals, Tarrou's quiet statement that

it is necessary not to be a bearer of

the plague.

Academic freedom, full of pros

for professors and cons for mis-

informed or uninformed laymen,

is a cornerstone of the integrity

of institutions of higher educa-

tion. Agnes Scott's Board of Trus-

tees approved this statement on

this subject May 11, 1956: "We
ore proud of a tradition that as-

sumes and safeguards the free-

dom of faculty members to think,

to speak, to write, and to act. It

is expected that faculty members
will exercise this freedom with

due regard for the purposes and
ideals of the College, with com-

mon sense, and with a maturity

that discriminates between the

irresponsibility of license and the

responsibility of true liberty."

The insert, opposite, on academic

freedom was written for exclu-

sive publication in alumni maga-
zines.
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WHAT
RIGHT

HAS
THIS

MAN...

HE HOLDS a position of power equaled by few occu-

pations in our society.

His influence upon the rest of us—and upon our

children—is enormous.

His place in society is so critical that no totali-

tarian state would (or does) trust him fully. Yet in

our country his fellow citizens grant him a greater

degree of freedom than they grant even to them-
selves.

He is a college teacher. It would be difficult to

exaggerate the power that he holds.

He originates a large part of our society's new
ideas and knowledge.

He is the interpreter and disseminator of the

knowledge we have inherited from the past.

He makes discoveries in science that can both
kill us and heal us.

He develops theories that can change our eco-

nomics, our poUtics, our social structures.

As the custodian, discoverer, challenger, tester,

and interpreter of knowledge he then enters a class-

room and tells our young people what he knows—or

what he thinks he knows—and thus influences the

thinking of millions.

What right has this man to such power and in-

fluence?

Who supervises him, to whom we entrust so

much?
Do we the people? Do we, the parents whose

children he instructs, the regents or trustees whose
institutions he staffs, the taxpayers and philan-

thropists by whose money he is sustained?

On the contrary: We arm him with safeguards

against our doing so.

What can we be thinking of, to permit such a

system as this?

Copyright 1963 by Editorial Projects for Education



HdVinO id63S ^^*^ disseminating them, is a

risky business. It has always

been so—and therein lies a strange paradox. The msirch

of civilization has been quick or slow in direct ratio to

the production, testing, and acceptance of ideas; yet

virtually all great ideas were opposed when they were

introduced. Their authors and teachers have been cen-

sured, ostracized, exiled, martyred, and crucified

—



usually because the ideas clashed with an accepted set

of beUefs or prejudices or with the interests of a ruler

or privileged class.

Are we wiser and more receptive to ideas today?

Even in the Western world, although methods of pun-
ishment have been refined, the propagator of a new
idea may find himself risking his social status, his politi-

cal acceptability, his job, and hence his very livelihood.



For the teacher: special

risks, special rights

NORMALLY, in our society, we are wary of per-

sons whose positions give them an oppor-

tunity to exert unusual power and influence.

But we grant the college teacher a degree of

freedom far greater than most of the rest of us

enjoy.

Our reasoning comes from a basic fact about our

civilization:

Its vitality flows from, and is sustained by, ideas.

Ideas in science, ideas in medicine, ideas in poli-

tics. Ideas that sometimes rub people the wrong

way. Ideas that at times seem pointless. Ideas that

may alarm, when first broached. Ideas that may be

so novel or revolutionary that some persons may
propose that they be suppressed. Ideas—all sorts

—

that provide the sinews of our civilization.

They will be disturbing. Often they will irritate.

But the more freely they are produced—and the

more rigorously they are tested—the more surely

wiU our civihzation stay alive.

THIS IS THE THEORY. Applying it, man has de-

veloped institutions for the specific purpose of

incubating, nourishing, evaluating, and spread-

ing ideas. They are our colleges and universities. As
their function is unique, so is the responsibility with

which we charge the man or woman who staffs them.

We give the college teacher the professional duty

of pursuing knowledge—and of conveying it to oth-

ers—with complete honesty and open-mindedness.

We tell him to find errors in what we now know.
We tell him to plug the gaps in it. We tell him to

add new material to it.

We tell him to do these things without fear of the

consequences and without favor to any interest save

the pursuit of truth.

We know—and he knows—that to meet this re-

sponsibility may entail risk for the college teacher.

The knowledge that he develops and then teaches to

others wiU frequently produce ground-shaking re-

sults.

It will lead at times to weapons that at the press

of a button can erase human Hves. Conversely, it

will lead at other times to medical miracles that

win save human lives. It may unsettle theology, as

did Darwinian biology in the late 1800's, and as did

countless other discoveries in earlier centuries. Con-

versely, it may confirm or strengthen the elements

of one's faith. It will produce intensely personal

results: the loss of a job to automation or, con-

versely, the creation of a job in a new industry.

Dealing in ideas, the teacher may be subjected to

strong, and at times bitter, criticism. It may come
from unexpected quarters: even the man or woman
who is well aware that free research and education

are essential to the common good may become
understandably upset when free research and edu-

cation affect his own hvelihood, his own customs,

his own beliefs.

And, under stress, the critics may attempt to

coerce the teacher. The twentieth century has its

own versions of past centuries' persecutions: social

ostracism for the scholar, the withdrawal of finan-

cial support, the threat of political sanctions, an

attempt to deprive the teacher of his job.

Wherever coercion has been widely applied—in

Nazi Germany, in the Soviet Union—the develop-

ment of ideas has been seriously curtailed. Were



such coercion to succeed here, the very sinews of our

civilization would be weakened, leaving us without

strength.

WE RECOGNIZE these facts. So we have de-

veloped special safeguards for ideas, by
developing special safeguards for him who

fosters ideas: the college teacher.

We have developed these safeguards in the calm

(and civilized) realization that they are safeguards

against our own impetuousness in times of stress.

They are a declaration of our wiUingness to risk the

consequences of the scholar's quest for truth. They
are, in short, an expression of our behef that we
should seek the truth because the truth, in time,

shall make us free.

What the teacher's

special rights consist of

THE SPECIAL FREEDOM that We grant to a

college teacher goes beyond anything guaran-

teed by law or constitution.

As a citizen like the rest of us, he has the right

to speak critically or unpopularly without fear of

governmental reprisal or restraint.

As a teacher enjoying a special freedom, however,

he has the right to speak without restraint not only

from government but from almost any other source,

including his own employer.

Thus—although he draws his salary from a col-

lege or university, holds his title in a college or

university, and does his work at a college or uni-

versity—he has an independence from his employer

which in most other occupations would be denied

to him.

Here are some of the rights he enjoys:

He may, if his honest thinking dictates, expound
views that clash with those held by the vast ma-
jority of his fellow countrymen. He will not be

restrained from doing so.

He may, if his honest thinking dictates, pub-

licly challenge the findings of his closest colleagues,

even if they outrank him. He will not be restrained

from doing so.

He may, if his honest thinking dictates, make
statements that oppose the views of the president

of his college, or of a prominent trustee, or of a

generous benefactor, or of the leaders of the state

legislature. No matter how much pain he may bring

to such persons, or to the college administrators

entrusted with maintaining good relations with

them, he will not be restrained from doing so.

Such freedom is not written into law. It exists

on the college campus because (1) the teacher claims

and enforces it and (2) the public, although wincing

on occasion, grants the validity of the teacher's

claim.

WE GRANT the teacher this special freedom

for our own benefit.

Although "orthodox" critics of educa-

tion frequently protest, there is a strong experi-

mental emphasis in coUege teaching in this country.

This emphasis owes its existence to several in-

fluences, including the utilitarian nature of our

society; it is one of the ways in which our institu-
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tions of higher education differ from many in

Europe.

Hence we often measure the effectiveness of our

colleges and universities by a pragmatic yardstick:

Does our society derive a practical benefit from

their practices?

The teacher's special freedom meets this test.

The unfettered mind, searching for truth in science,

in philosophy, in social sciences, in engineering, in

professional areas—and then teaching the findings

to miUions—has produced impressive practical re-

sults, whether or not these were the original ob-

jectives of its search:

The technology that produced instruments of

victory in World War II. The sciences that have

produced, in a matter of decades, incredible gains

in man's struggle against disease. The science and
engineering that have taken us across the threshold

of outer space. The dazzling progress in agricultural

productivity. The damping, to an unprecedented

degree, of wild fluctuations in the business cycle.

The appearance and application of a new architec-

ture. The development of a "scientific approach" in

the management of business and of labor unions.

The ever-increasing maturity and power of our

historians, literary critics, and poets. The gradua-

tion of hundreds of thousands of college-trained

men and women with the wit and skill to learn and
broaden and apply these things.

Would similar results have been possible without

campus freedom? In moments of national panic (as

when the Russians appear to be outdistancing us in

the space race), there are voices that suggest that

less freedom and more centralized direction of our

educational and research resources would be more
"eflScient." Disregard, for a moment, the fact that

such contentions display an appalling ignorance

and indifference about the fimdamental philosophies

of freedom, and answer them on their own ground.

Weighed carefully, the evidence seems generally to

support the contrary view. Freedom does work

—

quite practically.

Many point out that there are even more im-

portant reasons for supporting the teacher's special

freedom than its practical benefits. Says one such

person, the conservative writer RusseU Kirk:

"I do not beheve that academic freedom deserves

preservation chiefly because it 'serves the commu-
nity,' although this incidental function is important.

I think, rather, that the principal importance of

academic freedom is the opportunity it affords for

the highest development of private reason and im-

agination, the improvement of mind and heart by
the apprehension of Truth, whether or not that de-

velopment is of any immediate use to 'democratic

society'."

The conclusion, however, is the same, whether the

reasoning is conducted on practical, philosophical,

or religious grounds—or on all three: The unusual

freedom claimed by (and accorded to) the college

teacher is strongly justified.

"This freedom is immediately apphcable only to a

limited number of individuals," says the statement

of principles of a professors' organization, "but it is

profoundly important for the public at large. It safe-

guards the methods by which we explore the un-

known and test the accepted. It may afford a key to

open the way to remedies for bodily or social His, or

it may confirm our faith in the familiar. Its preser-

vation is necessary if there is to be scholarship in

any true sense of the word. The advantages accrue

as much to the pubKc as to the scholars themselves."

Hence we give teachers an extension of freedom

—

academic freedom—that we give to no other group

in our society: a special set of guarantees designed to

encourage and insure their boldness, their forth-

rightness, their objectivity, and (if necessary) their

criticism of us who maintain them.



The idea works most

of the time, but . .

.

IKE MANY good theories, this one works for

I most of the time at most colleges and uni-

L"— versities. But it is subject to continual

stresses. And it suffers occasional, and sometimes
spectacular, breakdowns.

If past experience can be taken as a guide, at this

very moment:
An alunmus is composing a letter threatening to

strike his alma mater from his will unless the insti-

tution removes a professor whose views on some
controversial issue—in economics? in genetics? in

politics?—the alumnus finds objectionable.

The president of a college or university, or one

of his aides, is composing a letter to an alumnus in

which he tries to explain why the institution cannot

remove a professor whose views on some controver-

sial issue the alumnus finds objectionable.

A group of liberal legislators, aroused by reports

from the campus of their state university that a

professor of economics is preaching fiscal conserva-

tism, is debating whether it should knock some
sense into the university by cutting its appropria-

tion for next year.

A group of conservative legislators is aroused by
reports that another professor of economics is

preaching fiscal hberaUsm. This group, too, is con-

sidering an appropriation cut.

The president of a college, faced with a budget-
ary crisis in his biology department, is pondering
whether or not he should have a heart-to-heart chat

with a teacher whose views on fallout, set forth in a

letter to the local newspaper, appear to be scaring

away the potential donor of at least one million

dollars.

The chairman of an academic department, still

smarting from the criticism that two colleagues lev-

eled at the learned paper he delivered at the de-

partmental seminar last week, is making up the new
class schedules and wondering why the two up-

starts wouldn't be just the right persons for those

7 a.m. classes which increased enrollments will ne-

cessitate next year.

The educational board of a reHgious denomina-
tion is wondering why it should continue to permit
the employment, at one of the colleges under its

I
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control, of a teacher of religion who is openly ques-

tioning a doctrinal pronouncement made recently

by the denomination's leadership.

The managers of an industrial complex, worried

by university research that reportedly is linking

their product with a major health problem, are won-
dering how much it might cost to sponsor university

research to show that their product is not the cause

of a major health problem.

Pressures, inducements, threats: scores of exam-
ples, most of them never pubHcized, could be cited

each year by our colleges and universities.

In addition there is philosophical opposition to

the present concept of academic freedom by a few

who sincerely believe it is wrong. ("In the last

analysis," one such critic, William F. Buckley, Jr.,

once wrote, "academic freedom must mean the

freedom of men and women to supervise the educa-

tional activities and aims of the schools they oversee

and support.") And, considerably less important

and more frequent, there is opposition by emotion-

ahsts and crackpots.

Since criticism and coercion do exist, and since

academic freedom has virtually no basis in law, how
can the college teacher enforce his claim to it?



In the face of pressures,

how the professor stays free

IN
THE mid-lSOO's, many professors lost their jobs

over their views on slavery and secession. In the

1870's and '80's, many were dismissed for their

views on evolution. Near the turn of the century, a

number lost their jobs for speaking out on the issue

of Free Silver.

The trend alarmed many college teachers. Until

late in the last centiu-y, most teachers on this side

of the Atlantic had been mere purveyors of the

knowledge that others had accumulated and written

down. But, beginning around 1870, many began to

perform a dual function: not only did they teach, but

they themselves began to investigate the world

about them.

Assumption of the latter role, previously per-

formed almost exclusively in European universi-

ties, brought a new vitality to our campuses. It also

brought perils that were previously unknown. As
long as they had dealt only in ideas that were clas-

sical, generally accepted, and therefore safe, teach-

ers and the institutions of higher learning did Uttle

that might offend their governing boards, their

alumni, the parents of their students, the pubKc,

and the state. But when they began to act as in-

vestigators in new areas of knowledge, they found

themselves affecting the status quo and the inter-

ests of those who enjoyed and supported it.

And, as in the secession, evolution, and silver con-

troversies, retahation was sometimes swift.

In 1915, spurred by their growing concern over

such infringements of their freedom, a group of

teachers formed the American Association of Uni-

versity Professors. It now has 52,000 members, in

the United States and Canada. For nearly half a

century an AAUP committee, designated as "Com-
mittee A," has been academic freedom's most active

—and most effective—defender.

THE AAUP's defense of academic freedom is

based on a set of principles that its members
have developed and refined throughout the or-

ganization's history. Its current statement of these

principles, composed in collaboration with the As-
sociation of American Colleges, says in part:

"Institutions of higher education are conducted

for the common good and not to further the interest

of either the individual teacher or the institution as

a whole. The common good depends upon the free

search for truth and its free exposition."

The statement spells out both the teacher's rights

and his duties:

"The teacher is entitled to full freedom in re-

search and in the publication of the results, subject

to the adequate performance of his other academic

duties . . .

"The teacher is entitled to freedom in the class-

room in discussing his subject, but he should be

careful not to introduce . . . controversial matter

which has no relation to his subject . . .

"The college or university teacher is a citizen, a

member of a learned profession, and an officer of an
educational institution. When he speaks or writes as

a citizen, he should be free from institutional censor-

ship or discipline, but his special position in the

community imposes special obhgations. As a man of

learning and an educational officer, he should re-

member that the public may judge his profession

and his institution by his utterances. Hence he

should at aU times be accurate, should exercise ap-

propriate restraint, should show respect for the

opinions of others, and should make every effort to

indicate that he is not an institutional spokesman.

How CAN such claims to academic freedom be

enforced? How can a teacher be protected

against retahation if the truth, as he finds it

and teaches it, is unpalatable to those who employ
him?

The American Association of University Profes-

....



sors and the Association of American Colleges have

formulated this answer: permanent job security, or

tenure. After a probationary period of not more than

seven years, agree the AAUP and the AAC, the

teacher's services should be terminated "only for

adequate cause."

If a teacher were dismissed or forced to resign

simply because his teaching or research offended

someone, the cause, in AAUP and AAC terms,

clearly would not be adequate.

The teacher's recourse? He may appeal to the

AAUP, which first tries to mediate the dispute with-

out publicity. Failing such settlement, the AAUP
conducts a full investigation, resulting in a full re-

port to Committee A. If a violation of academic

freedom and tenure is found to have occurred, the

committee publishes its findings in the association's

Bulletin, takes the case to the AAUP membership,

and often asks that the offending college or univer-

sity administration be censured.

So effective is an AAUP vote of censure that most
coUege administrators will go to great lengths to

avoid it. Although the AAUP does not engage in

boycotts, many of its members, as well as others in

the academic profession, will not accept jobs in cen-

sured institutions. Donors of funds, including many
philanthropic foundations, undoubtedly are infiu-

enced; so are many parents, students, alumni, and
present faculty members. Other organizations, such

as the American Association of University Women,
will not recognize a college on the AAUP's censure

list.

As the present academic year began, eleven insti-

tutions were on the AAUP's list of censured admin-
istrations. Charges of infringements of academic
freedom or tenure were being investigated on four-

teen other campuses. In the past three years, seven

institutions, having corrected the situations which
had led to AAUP action, have been removed from

the censure category.

Has the teacher's freedom

no limitations?

How SWEEPING is the freedom that the college

teacher claims?

Does it, for example, entitle a member of the

faculty of a church-supported college or university

openly to question the existence of God?
Does it, for example, entitle a professor of botany

to use his classroom for the promulgation of political

behefs?

Does it, for example, apply to a Communist?
There are those who would answer some, or all,

such questions with an unqualified Yes. They would

^^^

argue that academic freedom is absolute. They
would say that any restriction, however it may be

rationalized, effectively negates the entire academic-

freedom concept. "You are either free or not free,"

says one. "There are no halfway freedoms."

There are others—the American Association of

University Professors among them—who say that

freedom can he Hmited in some instances and, by
definition, is limited in others, without fatal damage
being done.

Restrictions at church-supported

colleges and universities

The AAUP-AAC statement of principles of aca-

demic freedom implicitly allows religious restric-

tions:

"Limitations of academic freedom because of re-

ligious or other aims of the institution should be

clearly stated in writing at the time of [the teacher's]

appointment ..."

Here is how one church-related university (Prot-



estant) states such a "limitation" to its faculty

members:
"Since X University is a Christian institution

supported by a religious denomination, a member of

its faculty is expected to be in sympathy with the

university's primary objective—to educate its stu-

dents within the framework of a Christian culture.

The rights and privileges of the instructor should,

therefore, be exercised with discretion and a sense of

loyalty to the supporting institution . . . The right of

dissent is a correlative of the right of assent. Any
undue restriction upon an instructor in the exercise

of this function would foster a suspicion of intoler-

ance, degrade the university, and set the supporting

denomination in a false light before the world."

Another church-related institution (Roman Cath-

ohc) tells its teachers:

"While Y College is operated under Cathohc aus-

pices, there is no regulation which requires all mem-
bers of the faculty to be members of the Catholic

faith. A faculty member is expected to maintain a

standard of life and conduct consistent with the phi-

losophy and objectives of the college. Accordingly,

the integrity of the college requires that all faculty

members shall maintain a sympathetic attitude to-

ward Catholic beliefs and practices, and shall make
a sincere effort to appreciate these beliefs and prac-

tices. Members of the faculty who are Catholic are

expected to set a good example by the regular prac-

tice of Catholic duties."

A teacher's "competence"

By most definitions of academic freedom, a teach-

er's rights in the classroom apply only to the field in

which he is professionally an expert, as determined
by the credentials he possesses. They do not extend
to subjects that are foreign to his specialty.

".
. . He should be careful," says the American

Association of University Professors and the Asso-

ciation of American Colleges, "not to introduce into

his teaching controversial matter which has no re-

lation to his subject."

Hence a professor of botany enjoys an undoubted
freedom to expound his botanical knowledge, how-
ever controversial it might be. (He might discover,

and teach, that some widely consumed cereal grain,

known for its energy-giving properties, actually is of

little value to man and animals, thus causing con-

sternation and angry outcries in Battle Creek. No
one on the campus is likely to challenge his right to

do so.) He probably enjoys the right to comment,
from a botanist's standpoint, upon a conservation

bill pending in Congress. But the principles of aca-

demic freedom might not entitle the botanist to take

a classroom stand on, say, a biU dealing with traflBc

laws in his state.

As a private citizen, of course, off the college cam-

pus, he is as free as any other citizen to speak on

whatever topic he chooses—and as liable to criti-

cism of what he says. He has no special privileges i

when he acts outside his academic role. Indeed, the

AAUP-AAC statement of principles suggests that

he take special pains, when he speaks privately, not

to be identified as a spokesman for his institution.

HENCE, at least in the view of the most influen-

tial of teachers' organizations, the freedom of

the college teacher is less than absolute. But
the limitations are established for strictly defined

purposes: (1) to recognize the rehgious auspices of

many colleges and universities and (2) to lay down
certain ground rules for scholarly procedure and con-

duct.

In recent decades, a new question has arisen to

haunt those who would define and protect academic

freedom: the problem of the Communist. When it

began to be apparent that the Communist was not

simply a member of a political party, willing (hke

other political partisans) to submit to established

democratic processes, the question of his eligibility

to the rights of a free college teacher was seriously

posed.

So pressing—and so worrisome to our colleges

and universities—has this question become that a

separate section of this report is devoted to it.



The Communist:

a special case?

SHOULD A Communist Party member enjoy the

privileges of academic freedom? Should he be

permitted to hold a position on a college or

aniversity faculty?

On few questions, however "obvious" the answer

may be to some persons, can complete agreement

oe found in a free society. In a group as conditioned

to controversy and as insistent upon hard proof as

ire college teachers, a consensus is even more rare.

It would thus be a miracle if there were agree-

ment on the rights of a Communist Party member
to enjoy academic privileges. Indeed, the miracle

has not yet come to pass. The question is still

warmly debated on many campuses, even where

there is not a Communist in sight. The American
Association of University Professors is stiU in the

process of defining its stand.

The difficulty, for some, lies in determining

whether or not a communist teacher actually propa-

gates his beliefs among students. The question is

asked. Should a communist gym instructor, whose
utterances to his students are confined largely to

the hup-two-three-four that he chants when he

leads the caKsthenics drill, be summarily dismissed?

Should a chemist, who confines his campus activities

solely to chemistry? Until he overtly preaches com-
munism, or permits it to taint his research, his

writings, or his teaching (some say) , the Communist
should enjoy the same rights as all other faculty

members.

Others—and they appear to be a growing num-
ber—have concluded that proof of Communist
Party membership is in itself sufficient grounds for

dismissal from a college faculty.

To support the argument of this group, Professor

Arthur O. Lovejoy, who in 1913 began the move-
ment that led to the estabhshment of the AAUP,
has quoted a statement that he wrote in 1920, long

before communism on the campus became a lively

issue:

"Society ... is not getting from the scholar the

particular service which is the principal raison

d'etre of his calling, unless it gets from him his

honest report of what he finds, or believes, to be

true, after careful study of the problems with which

he deals. Insofar, then, as faculties are made up of

men whose teachings express, not the results of their

own research and reflection and that of their fellow-

speciaUsts, but rather the opinions of other men

—

whether holders of public office or private persons

from whom endowments are received—just so far

are colleges and universities perverted from their

proper function ..."

(His statement is the more pertinent. Professor

Lovejoy notes, because it was originally the basis

of "a criticism of an American college for accepting

from a 'capitalist' an endowment for a special pro-

fessorship to be devoted to showing 'the fallacies of

socialism and kindred theories and practices.' I

have now added only the words 'holders of public

office.' ")

Let us quote Professor Lovejoy at some length,

as he looks at the communist teacher today:

"It is a very simple argument; it can best be put,

in the logician's fashion, in a series of nimabered

theorems:

"1. Freedom of inquiry, of opinion, and of teach-

ing in universities is a prerequisite, if the academic

scholar is to perform the proper function of his

profession.

"2. The Communist Party in the United States

is an organization whose aim is to bring about the

establishment in this country of a poUtical as well

as an economic system essentially similar to that

which now exists in the Soviet Union.
"3. That system does not permit freedom of in-

quiry, of opinion, and of teaching, either in or

outside of universities; in it the poHtical govern-

ment claims and exercises the right to dictate to

scholars what conclusions they must accept, or at

least profess to accept, even on questions lying

within their own specialties—for example, in philos-

ophy, in history, in aesthetics and literary criticism,

in economics, in biology.

"4. A member of the Communist Party is there-

fore engaged in a movement which has already ex-

tinguished academic freedom in many countries and

would—if it were successful here—result in the

abohtion of such freedom in American universities.

"5. No one, therefore, who desires to maintain
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academic freedom in America can consistently favor

that movement, or give indirect assistance to it by
accepting as fit members of the faculties of uni-

versities, persons who have voluntarily adhered to

an organization one of whose aims is to abolish

academic freedom.

"Of these five propositions, the first is one of

principle. For those who do not accept it, the con-

clusion does not follow. The argument is addressed

only to those who do accept that premise. The
second, third, and fourth propositions are state-

ments of fact. I submit that they cannot be honestly

gainsaid by any who are acquainted with the

relevant facts . . .

"It will perhaps be objected that the exclusion of

communist teachers would itself be a restriction

upon freedom of opinion and of teaching

—

viz., of

the opinion and teaching that intellectual freedom
should be abohshed in and outside of universities;

and that it is self-contradictory to argue for the

restriction of freedom in the name of freedom. The
argument has a specious air of logicality, but it is

in fact an absurdity. The believer in the indis-

pensability of freedom, whether academic or politi-

cal, is not thereby committed to the conclusion that

it is his duty to faciUtate its destruction, by placing

;

its enemies in strategic positions of power, prestige,

or influence . . . The conception of freedom is not

one which implies the legitimacy and inevitabiUty

of its own suicide. It is, on the contrary, a concep-

tion which, so to say, defines the limit of its own i

apphcability; what it impUes is that there is one

kind of freedom which is inadmissible—the freedom

to destroy freedom. The defender of liberty of

thought and speech is not morally bound to enter

the fight with both hands tied behind his back. And
those who would deny such freedom to others, if

they could, have no moral or logical basis for the

claim to enjoy the freedom which they would deny .

.

"In the professional code of the scholar, the man
of science, the teacher, the first commandment is:

Thou shalt not knowingly misrepresent facts, nor

tell lies to students or to the public. Those who not

merely sometimes break this commandment, but

repudiate any obligation to respect it, are obviously

disqualified for membership in any body of investi-

gators and teachers which maintains the elementary

requirements of professional integrity.



"To say these things is not to say that the eco-

aomic and even the poHtical doctrines of commu-
lism should not be presented and freely discussed

within academic walls. To treat them simply as

dangerous thought,' with which students should

lot be permitted to have any contact, would give

•ise to a plausible suspicion that they are taboo

oecause they would, if presented, be all too con-

iTincing; and out of that suspicion young Commu-
lists are bred. These doctrines, moreover, are his-

torical facts; for better or worse, they play an
mmense part in the intellectual and political con-

troversies of the present age. To deny to students

neans of learning accurately what they are, and of

•eaching informed judgments about them, would

oe to fail in one of the major pedagogic obligations

of a university—to enable students to understand

;he world in which they will live, and to take an
ntelligent part in its affairs . .

."

IF
EVERY COMMUNIST admitted he belonged to the

party—or if the public, including college teachers

and administrators, somehow had access to party

nembership lists—such a poHcy might not be diffi-

cult to apply. In practice, of course, such is not the

case. A two-pronged danger may result: (1) we may
lot "spot" all Communists, and (2) unless we are

/ery careful, we may do serious injustice to persons

who are not Communists at all.

What, for example, constitutes proof of Commu-
list Party membership? Does refusal to take a

oyalty oath? (Many now-Communists, as a matter

)f principle, have declined to subscribe to "dis-

criminatory" oaths—oaths required of one group

in society, e.g., teachers, but not of others.) Does

invoking the Fifth Amendment? Of some 200 dis-

missals from college and university faculties in the

past fifteen years, where communism was an issue,

according to AAUP records, most were on grounds

such as these. Only a handful of teachers were in-

controvertibly proved, either by their own admission

or by other hard evidence, to be Communist Party
members.

Instead of relying on less-than-conclusive evi-

dence of party membership, say some observers,

we would be wiser—and the results would be surer

—

if we were to decide each case by determining

whether the teacher has in fact violated his trust.

Has he been intellectually dishonest? Has he mis-

stated facts? Has he published a distorted bibH-

ography? Has he preached a party hne in his class-

room? By such a determination we would be able

to bar the practicing Communist from our campuses,

along with all others guilty of academic dishonesty

or charlatanry.

How can the facts be established?

As one who holds a position of unusual trust, say

most educators (including the teachers' own or-

ganization, the AAUP), the teacher has a special

obligation: if responsible persons make serious

charges against his professional integrity or his in-

tellectual honesty, he should be willing to submit

to examination by his colleagues. If his answers to

the charges are unsatisfactory—evasive, or not in

accord with evidence—formal charges should be

brought against him and an academic hearing, con-

ducted according to due process, should be held.

Thus, say many close observers of the academic

scene, society can be sure that justice is done

—

both to itself and to the accused.

Is the college teacher's freedom

in any real jeopardy?

How FREE is the college teacher today? What
are his prospects for tomorrow? Either here

or on the horizon, are there any serious

:hreats to his freedom, besides those threats to the

reedom of us all?

Any reader of history knows that it is wise to

idopt the view that freedom is always in jeopardy.

With such a view, one is likely to maintain safe-

guards. Without safeguards, freedom is sure to be

eroded and soon lost.

So it is with the special freedom of the coUege

teacher—the freedom of ideas on which our civiHza-

tion banks so much.

Periodically, this freedom is buffeted heavily. In

part of the past decade, the weather was particular-

ly stormy. CoUege teachers were singled out for



Are matters of academic freedom eas]

Try handling some of ttiesi

You are

a college president.

Your college is your Ufa. You have
thrown every talent you possess into

its development. No use being mod-
est about it: your achievements

have been great.

The faculty has been strength-

ened immeasurably. The student

body has grown not only in size but

in academic quality and aptitude.

The campus itself—dormitories, lab-

oratories, classroom buildings

—

would hardly be recognized by any-

one who hasn't seen it since before

you took over.

Your greatest ambition is yet to

be realized: the construction of a

new library. But at last it seems to

be in sight. Its principal donor, a

wealthy man whom you have culti-

vated for years, has only the techni-

calities—but what important tech-

nicalities!—to complete: assigning

to the college a large block of secur-

ities which, when sold, wiU provide

the necessary $3,000,000.

This afternoon, a newspaper re-

porter stopped you as you crossed

the campus. "Is it true," he asked,

"that John X, of your economics
department, is about to appear on
coast-to-coast television advocating

deficit spending as a cornerstone of

federal fiscal policy? I'd like to do
an advance story about it, with your
comments."
You were not sidestepping the

question when you told the reporter

you did not know. To tell the truth,

you had never met John X, unless

it had been for a moment or two of

small-talk at a faculty tea. On a

faculty numbering several hundred,
there are bound to be many whom
you know so slightly that you might
not recognize them if they passed

you on the street.

Deficit spending! Only last night.

yoin* wealthy Ubrary-donor held

forth for two hours at the dinner

table on the immorality of it. By
the end of the evening, his words
were almost choleric. He phoned this

morning to apologize. "It's the one

subject I get rabid about," he said.

"Thank heavens you're not teaching

that sort of thing on your campus."
You had your secretary discreetly

check: John X's telecast is sched-

uled for next week. It wiU be at

least two months before you get

those library funds. There is John
X's extension number, and there is

the telephone. And there are your

lifetime's dreams.

Should you . . .?

You are

a university scientist.

You are deeply involved in highly

complex research. Not only the

equipment you use, but also the

laboratory assistance you require,

is expensive. The cost is far more
than the budget of your university

department could afford to pay.

So, like many of your colleagues,

you depend upon a governmental

agency for most of your financial

support. Its research grants and
contracts make your work possible.

But now, as a result of your
studies and experiments, you have
come to a conclusion that is dia-

metrically opposite to that which

forms the official policy of the

agency that finances you—a policy

that potentially affects the welfare

of every citizen.

You have outlined, and docu-

mented, your conclusion forcefully,

in confidential memoranda. Re-

sponsible ofiicials believe you are

mistaken; you are certain you are

not. The disagreement is profound.

Clearly the government will not

accept your view. Yet you are con-

vinced that it is so vital to your
country's welfare that you should

not keep it to yourself.

You are a man of more than one

heavy responsibility, and you feel

them keenly. You are, of course, re-

sponsible to your university. You
have a responsibility to your col-

leagues, many of whose work is

financed similarly to yours. You are,

naturally, responsible to your coun-

try. You bear the responsibiUty of a

teacher, who is expected to hold

back no knowledge from his stu-

dents. You have a responsibUity to

your own career. And you feel a

responsibUity to the people you see

on the street, whom you know your

knowledge affects.

Loyalties, conscience, Hfetime fi-

nancial considerations: your di-

lemma has many horns.

Should you . . .?

You are

a business man.
You make toothpaste. It is good
toothpaste. You maintain a research

department, at considerable ex-

pense, to keep it that way.

A disturbing rumor reached you
this morning. Actually, it's more
than a rumor; you could class it as

a well-founded report. The dental

school of a famous university is

about to publish the results of a

study of toothpastes. And, if your

informant had the facts straight, it

can do nothing but harm to your

current selling campaign.

You know the dean of the dental

school quite well. Your company,

as part of its pohcy of supporting

good works in dental science, has

been a regular and substantial con-

tributor to the school's development

fund.

It's not as if you were thinking of

suppressing anything; your record



o solve?

problems.

of turning out a good product—the

best you know—is ample proof of

that. But if that report were to

come out now, in the midst of your

campaign, it could be ruinous. A
few months from now, and no harm
would be done.

Would there be anything wrong
if you . . .?

Your daughter

is at State.

You're proud of her; first in her

class at high school; pretty girl;

popular; extraordinarily sensible,

in spite of having lots of things to

turn her head.

It was hard to send her off to the

university last fall. She had never

been away from the family for more
than a day or two at a time. But
you had to cut the apron-strings.

And no experience is a better teacher

than going away to college.

You got a letter from her this

morning. Chatty, breezy, a bit sassy

in a delightful way. You smiled as

you read her youthful J£u-gon. She
delights in using it on you, because

she remembers how you grimaced

in mock horror whenever you heard

it around the house.

Even so, you turned cold when
you came to the paragraph about

the sociology class. The so-called

scientific survey that the professor

had made of the sexual behavior of

teen-agers. This is the sort of thing

Margie is being taught at State?

You're no prude, but . . . You know
a member of the education com-
mittee of the state legislature.

Should you . . .? And on the coffee

table is the letter that came yester-

day from the fund-raising oflSce at

State; you were planning to write a

modest check tonight. To support

more sociology professors and their

scientific surveys? Should you . . .?

I

special criticism if they did not conform to popular

patterns of thought. They, and often they alone,

were required to take oaths of loyalty—as if teach-

ers, somehow, were uniquely suspect.

There was widespread misunderstanding of the

teacher's role, as defined by one university presi-

dent:

"It is inconceivable . . . that there can exist a true

community of scholars without a diversity of views

and an atmosphere conducive to their expression

. . . To have a diversity of views, it is essential that

we as individuals be willing to extend to our col-

leagues, to our students, and to members of the com-
munity the privilege of presenting opinions which

may, in fact, be in sharp conflict with those which
we espouse. To have an atmosphere of freedom, it is

essential that we accord to such diverse views the

same respect, the same attentive consideration, that

we grant to those who express opinions with which

we are in basic agreement."

THE STORM of the '50's was nationwide. It was
felt on every campus. Today's storms are

local; some campuses measure the threat to

their teachers' freedom at hurricane force, while

others feel hardly a breeze.

Hence, the present—relatively calm—is a good

time for assessing the values of academic freedom,

and for appreciating them. The future is certain to

bring more threats, and the understanding that we
can build today may stand us in good stead, then.

What is the likely nature of tomorrow's threats?

"It is my sincere impression that the faculties of

our universities have never enjoyed a greater lati-

tude of intellectual freedom than they do today,"

says the president of an institution noted for its

high standards of scholarship and freedom. "But
this is a judgment relative only to the past.

"The search for truth has no ending. The need to

seek truth for its own sake must constantly be de-

fended. Again and again we shall have to insist

upon the right to express unorthodox views reached

through honest and competent study.

"Today the physical sciences offer safe ground for

speculation. We appear to have made our peace

with biology, even with the rather appalling im-

plications of modern genetics.

"Now it is the social sciences that have entered

the arena. These are young sciences, and they are

difficult. But the issues involved—the positions

taken with respect to such matters as economic

growth, the tax structure, deficit financing, the laws



affecting labor and management, automation, social

welfare, or foreign aid—are of enormous conse-

quence to all the people of this country. If the critics

of our universities feel strongly on these questions,

it is because rightly or wrongly they have identi-

fied particular solutions uniquely with the future

prosperity of our democracy. All else must then be

heresy."

Opposition to such "heresy"—and hence to aca-

demic freedom—is certain to come.

IN
THE FUTURE, as at present, the concept of aca-

demic freedom will be far from uncomplicated.

Applying its principles in specific cases rarely

will be easy. Almost never will the facts be all white

or all black; rather, the picture that they form is

more Hkely to be painted in tones of gray.

To forget this, in one's haste to judge the right-

ness or wrongness of a case, will be to expose oneself

to the danger of acting injudiciously—and of com-
mitting injustice.

The subtleties and complexities found in the gray

areas will be endless. Even the scope of academic
freedom wiU be involved. Should its privileges, for

example, apply only to faculty members? Or should

they extend to students, as well? Should students,

as well as faculty members, be free to invite con-

troversial outsiders to the campus to address them?
And so on and on.

The educated alumnus and alumna, faced with

specific issues involving academic freedom, may
well ponder these and other questions in years to

come. Legislators, regents, trustees, coUege ad-

ministrators, students, and faculty members will be

pondering them, also. They will look to the alumnus
and alumna for understanding and—if the cause be

just—for support. Let no reader underestimate the

difficulty—or the importance—of his role.

Illustrations by Robert Ross
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Annual Meeting of the Agnes Scott Alumnae Association

April 27, 1963

Program

9:45-10:45 a.m.

Class Council Meeting

(All class presidents, secretaries, and fund agents)

Alumnae House

11:00-12:00 noon

Faculty Lectures for Alumnae

12:30-2:30 p.m.

Alumnae Luncheon and Annual Meeting

Letitia Pate Evans Dining Hall

"What Do You Want To Ask About The College?"

Panel moderated by President Alston

2:30-3:30 p.m.

Faculty Lectures for Alumnae

3 :30-midn igh t

!

Class Reunion Functions

8:00 p.m.

Blackfriars presents Lope de Vega's

"The Gardener's Dog" Presser Hall (Friday night also I

Reunion Classes

1905

1906

1907

1908

Dix Plan

1924

1925

1926

1927

Milestone

1913 Fiftieth

1938 Twenty-fifth

1953 Tenth

1958 Fifth

1962 First

1943

1944

1945

1946

Faculty Lectures for Alumnae
11 :00 a.m.

THE FUTURE OF SOUTHERN POLITICS
What will the two-party South be like? How influen-

tial will the new political South be in national party

politics?

Mr. William G. Cornelius

Associate Professor of Political Science

THE ORGAN AND CHURCH MUSIC
A demonstrated lecture by members of the College

Organ Guild Student Group.

Mr. Raymond 1. Martin
Associate Professor of Music

THE TRAGEDY OF OTHELLO,
THE MOOR OF VENICE
A discussion of Shakespeare's play—see below for

another interpretation of the tragedy.

Mr. George P. Hayes
Professor of English

EVERYDAY ATMOSPHERE ON CAMPUS
A panel discussion by college seniors of the existing

academic, social and religious moods which they

encounter, moderated by,

Miss Eleanor Hutchens '40

Associate Professor of English

2:30 p.m.

WHAT IS ART?
The basic elements of design make up the language
of vision. It is an international language from ancient

to modern time.

Miss Marie Huper
Associate Professor of Art

THE WORLD OF MARCEL PROUST
A study of Remembrance Of Things Past.

Miss Chloe Steel

Associate Professor of French

VERDI'S OPERA OTELLO
The Atlanta Metropolitan Opera season will include

a performance of this opera. Here is an opportunity
to learn about Verdi's treatment of the tragedy.

Mr. Michael McDowell
Professor of Music

THE NEW MATH
Your children can understand it-

Miss Sara Ripy
Associate Professor of Math

-can you :
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Let's All Rejoice in the Coming of Spring!

Spring is just beginning to stir at m\ present vantage

point—a mountain ridge, 3100 feet above sea level, in

the northeast tip of Rabun Countv. Ga. 1 am staring at

a dogwood tree, not three feet auav. which has oid\ little

popcorn buds as yet. I left the campus three hours ago.

where dogwood blossoms are bursting forth almost

hourly.

These first signs of spring always make me. and prob-

ablv you. too, want to burst forth. So. I ran to my
house in my beloved mountains for twenty-four hours,

well aware that the Alumnae Office would not disappear

over the weekend, but that I could face its problems as

well as its joys on Monday morn, April 1, having re-

newed myself through being in nature's myriad ways of

renewing life.

In my small library here I found my copy of Robert
\ Frost's A Boy's Will. He autographed this for me at

Agnes Scott in 1939, and under his name and the date

i wrote the five places of which he was a part: "Decatur.

Ga., Amherst, Mass., S. Shaftsbury, Vt.. Franconia.
' N. H., San Francisco, Calif."

During his many springs after 1939 he became a part

of many more places—and. through his poetry of many
more people. Perhaps those of us who are familiar with

spring in the South, which creeps easily along, turns

over and suns itself, sort of ambles to meet us. can never

fully know what spring means to a New Englander like

Robert Frost— it is, just suddenly, there. He cherished

the immediacy of it and wanted us to enjoy each small

part of it. just for itself. I quote the first and last verses

of a poem he published in A Boy's Will (p. 21 I which
he called "A Prayer in Spring" ( it follows, by the way,
"'To the Thawing Wind" which celebrates the violence of

nature I :

Oh, give us pleasure in the flowers today:

And give us not to think so far away
As the uncertain harvest; keep us here

All simply in the springing of the year.

For this is love and nothing else is love.

The which it is reserved for God above

To sanctify to what far ends He will.

But which it only needs that we fulfill.

Now, let's see if we can make a quick, if rather wrench-

ing, transition, from Frost's poetry to another kind of

celebration of spring by students at Agnes Scott. For
several years, near the end of the winter (juarter I maybe
to lessen the winter's doldrums'? I the students have
held a formal dance known as '"Spring Fling." This was
first held on campus, but for the last few years it has

been held at an Atlanta hotel—for some strange reason,

this is much more glamorous. As part of the promotion
of Spring Fling this year ( i.e.. buy a ticket, quickly,

lor )ou and date I. two students read, in Convocation,
a bit of free \ erse composed by Marilyn Little "65. Diane
Pulignano '65. and Nancy Yontz '65. I only wish that

I could make the printed word do what their presenta-

tion did—anyway, through the words alumnae can
catch a feeling of the delightful human beings whd are

Agnes Scott students today:

Happiness is March 2.

Happiness is a date.

Happiness is four dollars and a car.

Happiness is your roommate's dress.

Happiness is finding someone you like in the D.O.

Happiness is late permission.

Happiness is red. white, and yellow flowers but no

green flowers.

Happiness is seeing all the seniors with dates.

Happiness is seeing yourself with a date.

Happiness is seeing faculty members' faces when they

see the Del Vikings.

Happiness is dancing at the Biltmore instead of in

Rebekah Reception Room.
Happiness is a root beer.

Happiness is being cut in on.

Happiness is English Leather in the air.

Happiness is one thing to one person, another thing

to another person, and Spring Fling to all of us!

Spring to me as Director of Alumnae Affairs means
Alumnae Week End. Hope to see many of you then

!
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Nestling easily among other

campus buildings, the new dormitory

is ready for its first occupants.

This is the George Winship Hall, named

in honor of the late chairman of the

Board of Trustees.



Editor's Note

The American Alumni Council is the national organization

for professional alumni workers, and through its district and
national conferences we can keep abreast of the best pro-

grams and procedures in alumni work in the United States

and Canada. The 1963 Southeastern District meeting was held

in Atlanta in January, and Agnes Scott was one of the

co-hosts. Alumni volunteers were invited to attend and par-

ticipate in these workshop meetings (see p. 7 ff). This article

is the address given to the conference by Jack Johnson,

Executive Director of the Council.

MOST OF US THINK that all the miracles

recorded in man's history took place be-

lore Fontius Pilate presided over the most infamous

trial of all time. This is 1963, after all, and where

does one find a modem Lazarus, a burning bush,

a flaming mountain, or a stone rolled from the face

of a toinb?

Our problem, my friends, is that we are using

the wrong eyepieces to search for miracles. If they

are not 3-D on a wide screen with casts of thou-

sands, we just don't sense them. But all around us

there are miracles in many sizes which don't occur

to us because of our haste and sophistication.

Another obstacle to miracle recognition is our

hesitancy to regard highly miracles which are man-

made. Man-made miracles are all the more mar-

velous because they are performed by men in times

and circumstances which tend to make human

fallibility stand out in bold relief.

Always, during the past 175 years, the constant

miracle has been the very existence of this great

nation of ours. The miracle, it seems to me, is

distilled in the forces which somehow manage to

hold the nation together. Almost as tliough they

are responding to a physical law, the forces which

are tending always to rend us are overcome, if ever

so slightly, by the counteracting strengths of the

greatest nation in the history of the world.

Our racial and religious differences, beset as

they are with heartache and trial, will ultimately

be ovei-powered by love of freedom and growing

THE AGNES SCOH
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By JOHN G. JOHNSON 63
regard for the dignity of the individual. Our polit-

ical and economic differences are counteracted by

concern for the ideology which at this moment

seems best suited to free men's minds for pursuit

and recognition of truth. Our geographic differ-

ences are overcome by the forces which make the

parts, inherently weak when standing alone, inter-

dependent with balanced strength when taken as a

whole. These positive and precious fibers which

bind us together seem at times to be drawn pre-

cariously close to the breaking point. But they have

prevailed and that fact is miracle enough for the

people of this nation to cherish, nurture, and

protect.

Within the framework of our nation, there are

the institutions which give it life—the church, the

home, the various governments, the educational

community. It is abundantly clear that these are

interdependent, each drawing breath from the

other and perhaps unable to survive if any of the

others perish. Among tliese institutions, the little

islands of freedom which are our colleges and

universities play a fundamental role. Teaching and

adding to the world's store of knowledge through

research have provided encouraging evidence that

our educational system is gradually freeing men's

minds to inquire more fully into the world, its

people and its environment. Our freedom is yet

imperfect but we move tenaciously toward the goal.

That some men's minds are indeed free is a miracle

formed partly by our educational endeavor.

ALUMNAE QUARTERLY / SUMMER 1963

Aiid where else in the world can one find a

system of private and public assisted institutions

which, together, are striving mightily to bring the

nation's youth to its full potential? Nowhere!

What upstarts we are to reject the old world con-

cept of an educated elite.

On the cutting edge of our college and university

families we find the volunteer alumnus. Too often

we malign the members who don't voluntarily sup-

port alma mater, but consider this—several million

alumni do support their alma mater demonstrably.

No other culture in the history of the world has

dared think of such a relationship between insti-

tutions of higher learning and former students.

Here is a miracle endowed with great power to

provide ideas, intei-pretation, students and volun-

tary gifts to advance these marvelous man-con-

ceived institutions for service to present and future

generations.

And then, there is the miracle called you, the

professional alumni worker. Your daily challenges

may try you. Chances are, at least some of the

following will greet you every day: Your secretary'

will be off with a villus. There will be a memo from

your president expressing displeasure with an in-

crease in your operating budget. A member of the

faculty will call to say how unhappy he is about

the treatment of his article in the recent issue of

the alumni magazine. An important alumnus will

have written to say that he's withdrawing support

because he's offended by some foolish ideas being
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proposed by an economics professor. One of your

club presidents will be raising the very devil be-

cause the basketball team is losing or his football

tickets were way down on the 40-yard line. The

final touch may be a petition presented by your

staff asking for longer coffee breaks.

Why, oh why, do you do it? You could earn

more money on another job. There's most certainly

a more peaceful profession somewhere. Hardly any

of you were trained for your job. Who even under-

stands what your job is?

A third dimension

Perhaps you do it because you care. And, hap-

pily, some other experiences compensate for your

daily tasks. A knowledgeable alummis will write

to say he's delighted to learn of the educational

progress in the sciences. An assistant professor

from the English department will drop by to com-

mend you for the improved quality of writing

in the alumni publication. You'll get a phone call

telling you that a strong alumnus will accept the

chairmanship of your capital campaign in Dallas,

or Cleveland, or Richmond. And your record clerk

will find three long-lost members of the family.

The miracle is that no matter how much you err,

you can't make enough mistakes to drive all your

friends away.

Among you, there are those who do more than

merely keep records. At least some are caught up

in the excitement of gathering a small history of

an educated adult who has a unique relationship

with your institution. For you, no longer is the

3 X .5 card or the computer tape or punched card

a flat, two dimensional thing. Rather, it has a third

dimension: the faint trace of a man.

In the alumni programs that matter, perception

has moved your concern beyond name tags, menus,

head table arrangements, travel plans and mailing

lists. There has emerged a spirit which will pene-

trate to the core of the alumni program—the

meaningful involvement of alumni in the main

current of the university's objectives. From this

will grow increased understanding of the institu-

tion's educational mission.

Designers of editorial miracles bring forth pub-

lications which reflect the dignity, restraint, and

love of people that conveys the essence of alma

mater and the alumni program. In their hands,

the written word—keystone of communication with

scattered alunuii—reaches its fullest potential with

sensitivity to the reader.

As directors of annual giving and development

officers, you are finding ways to provide oppor-

tunities for sen'ice through considered giving.

Contrast this with tlie attitude which motivates

some to "get more from our alumni and friends."

In the positive atmosphere for giving created by

so many of you, a gift to the aimual fund becomes

a heart warming investment rather than a reply

to a dun; a bequest becomes a thoughtful gift to

provide educational service rather than a token

to satisfy the seeker of the gift; a library or edu-

cational building becomes an uplifting experience

for the donors rather than just a new thing for the

university. In such a climate, established by you

and the allies around you on all sides, total alumni

support will surely rise from $200 million each

year to $.500 million by 1970.

Interacting network

We have, then, a regenerative interacting net-

work of miracles. First, and foremost, there is the

miracle of this nation, with its separate parts mag-

netically attracted to each other by our democratic

ideology. There is the miracle of the institutions

which give substance to the nation, notably for us

the varied and marvelous educational institutions,

striving mightily to free men's minds. Miraculously,

there are the volunteers—several million of them

—who don't have to, but do.

And there is die miracle called you. Perhaps

you've never thought of yourself as a doer of

miracles. You're one little human being among

185 million in the United States and among three

billion in this world of ours.

There's a miracle here because among those

myriad numbers, you make a difference.
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The President of the Alumnae Association

reported to the Board of Trustees on what

the College does for alumnae— instead of

vice versa.

Editor's Note

Since Sarah Frances McDonald received

her law degree, with highest honors, in

1951 she has been one of Decatur, Geor-

gia's leading attorneys—we hear that male
attorneys sometimes shudder when they

know that they must face her in court. She

has received many honors for participation

in community affairs. As president of the

Alumnae Association she is leading the

way toward better communication within

the Agnes Scott family.

TURNABOUT
By SARAH FRANCES McDONALD '36

THE Executive Board of the

Agnes Scott Alumnae Associa-

tion has directed its attention

to a matter which has been of vital

concern to the Board and to alumnae

for some time, that is, the lack of

communication between alumnae and

the other groups composing the col-

lege community. I wish to report to

you that much progress has been

made in bridging this gap during the

year 1962-1963. I will outline briefly

a few achievements to support this

statement.

A perennial criticism of the col-

lege by alumnae has been that the

college has no interest in her alumnae

except to ask for financial support.

The following significant innovations

should do much to answer this com-

plaint. These are some of the specific

things the college is doing for alum-

nae:

1. On the day of the Annual Meet-

ing of the Alumnae Association in

1962, those attending were offered a

program of faculty lectures, a choice

of six in the morning and the same

number in the afternoon, ranging

from Existentialism to The Effects of

Radiation in Genetics. From the en-

thusiastic response of over 400 alum-

nae who attended these sessions, it

was apparent that we received the in-

tellectual stimulation for which such

a need had been voiced. Most gener-

ously the faculty presented another

similar series of lectures at our recent

Annual Meeting on April 27, 1963,

when more than 500 alumnae regis-

tered for them. The faculty lectures

were such a resounding success that

they proved to the administration a

point which the Alumnae Association

had presented—that there was a de-

sire for continuing education and that

the college had at least some degree

of obligation to supply it.

2. In the Fall of 1962. for the first

time in historv a pilot project in con-

tinuing education for alumnae and

their husbands was presented on five

consecutive Tuesday evenings. A
choice of two courses was offered.

"The Nature of the Self'' and "Latin

America Today." The attendance was

excellent and the interest so keen that

plans are to make the program per-

manent.

In addition to the intellectual stimu-

lation derived by alumnae from the

faculty lectures and continuing edu-

cation courses, it is our sincere belief

that another fine purpose was served

thereby—to bring alumnae and fac-

ulty into a closer relationship.

3. On Founder's Day in February

alumnae in the Atlanta area were in-

(continued)
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fURNABOUT
(Continued)

ited to attend chapel where an inter-

sting and delightful address was

iven by Dr. Ellen Douglass Leyburn.

"ollowing this, again our lines of

oinmunication were enlarged, this

nie between alumnae and students,

ive seniors who were doing Inde-

lendent Study presented a panel dis-

ussion centered around their own
ields of work. It was an exciting

)rivilege to hear and see the product

)f today's brand of Agnes Scott edu-

ation. These students were highly

ntelligent, most charming, and de-

ightfully articulate.

In this same area of student, alum-

lae, faculty contacts, we were pleased

o be invited to greet the student body

It Opening Convocation ; to attend as

i Board a panel discussion in chapel

Detween faculty and students on the

ntellectual atmosphere at Agnes

Scott; and to participate in one of the

student chapel programs during

Honor Emphasis Week.

Alunuiae House

4. The college answered the call of

many alumnae clubs over the coun-

try, and twelve members of the fac-

ulty and administration traveled to

various states to bring the alumnae

addresses and information on Foun-

Ider's Day,

.5, The next contribution of the

college to alumnae work which I will

mention is in the field of tangibles,

specifically, financing, I am sure that

most of you are aware that the Asso-

ciation is now supported by the col-

lege because all contributions of

alumnae are made to the college and

not to the Association, The operation

of the Alumnae House is the only ex-

ception. We still run the house inde-

pendently. The Self-Study report

pointed up the fact that this, too.

should be changed. A proposal is

being made to the college to take over

the fiscal operation of the Alumnae
House through the college Treasurer,

and the maintenance of the House by
the college Business Manager, just as

all other buildings owned by the col-

lege are maintained. The House is

operated for the college guests, pri-

marily parents and friends of stu-

dents, official college guests, such as

visiting professors and prospective

faculty members, plus a few alumnae.

The college owns the House, built in

1922, and the Alumnae Association

owns the furnishings. The Associa-

tion is currently having the furniture

appraised so that we may give this,

plus current funds, to the college to

become a part of the college's perma-

nent assets. In our opinion this plan,

if approved, will make for more sen-

sible, coordinated operation.

Publications

6. For three years the college has

supplied funds for publication of the

alumnae magazine which have been

adequate to send the magazine to all

alumnae. The magazine has won na-

tional awards for excellence: its arti-

cles provide another kind of intellec-

tual stimulation for alumnae: and its

class news notes keep alumnae in

touch with each other.

7. We take this opportunity to

thank the college for the recent news-

letter mailed to alumnae. We recom-

mend more frequent publication of

such newsletters since thev are much
less expensive to publish than the

magazine and serve an entirely dif-

ferent purpose. They keep the alum-

nae informed as to what is ha]jpening

at Agnes Scott, and I think you will

agree that only informed alumnae are

interested alumnae.

Volunteer Participation

Turning now to other activities. I

want to speak briefly about the South-

eastern District meeting of the Ameri-

can Alumni Council which was held

in Atlanta in January, 1963. Until

this year these meetings were work-

shops solely for the professional staffs

of alumni and alumnae associations.

This year volunteer alumni and alum-

nae leaders were invited to attend and

to participate. Dr. Alston was the

speaker at the opening general ses-

sion, and his outstanding address set

the atmosphere for the entire meeting.

His discussion of the responsibility of

leadership in our world today by the

graduates of our institutions of higher

education and his description of this

group as the "Aristocracy of Compe-
tency" was the keynote spark for all

subsequent sessions. We, from Agnes

Scott, were tremendously proud to

claim him as "ours,"

I learned that this conference is a

fine arena for the exchange of practi-

cal ideas for fund raising and annual

giving; of new ways for alumnae to

serve their colleges and vice versa;

for learning better organizational and

program techniques: for improving

alumnae magazines and other publi-

cations, I feel that the college receives

full value for sending representatives

to these meetings. The President and

three other members of the Executive

Board of the Agnes Scott Alumnae
Association served on panels during

the conference. Our able and charm-

ing Director, Ann Worthy Johnson,

was hostess of the 1963 conference,

with W. Roane Beard of Georgia

Tech, and she sened on a fund-

raising panel. Dorothy Weakley. As-

sistant Director, was chairman of a

pre-conference workshop on alumni

magazine publishing, and reports were

that this was a great success,

Agnes Scott Fund

The Alumnae Association Self-

Study, made in conjunction with that

of the college, is complete, and the

recommendations are being consid-

ered by the Executive Board, Those

which are found desirable will be im-

plemented where possible.

The Alumnae Division of the Agnes

Scott Fund is being handled by a

Class Agents system. Their letters are

follow-ups to brochures mailed from

the Alumnae Office. This year the em-

phasis has been to secure fmids to

increase faculty salaries. As of May 1,

1963, 500 alumnae have made annual

gifts totaling $9,056.94. This is in ad-

dition to campaign pledge payments.

There have been a number of staff

changes, including a new House Man-
ager. In comparison with Randolph
Macon, for example, the office con-

tinues to be under-staffed. For the fu-

ture some study should be given to

this area. Our versatile Director, Ann
Worthy Johnson, reports that we could

not operate the alumnae office with-

out the help of good student aid.

rah Frances McDonald '36 presiding at annual meeting of Alumnae Association,



TRANSLATION
By DR. CHLOE STEEL, associate professor of French

ONE OF THE MOST significant literary

productions of the 20th century is the se-

ries of seven novels which forms one work entitled

A la Recherche du temps perdu by the French

author Marcel Proust. The English translator Scott

Moncrief renders the title Remembrance of Things

Past. If Proust himself approved tliis English ver-

sion of his title—as well he may have done in point

of time—he did so, I am sure, with mingled feel-

ings. He would have been pleased by the choice of

a Shakespearean phrase to name his work, for it

was in the exalted company to which Shakespeare

belongs that Proust yearned to take his place. At

the same time he would have been aware of the

loss of meaning which the transfer from one lan-

guage to anotlier thus occasioned, and with his keen

appreciation for the value of names he would have

regretted tlie limited significance of the Shake-

spearean phrase when compared to the richness of

the French expression. While the English title

rightly emphasizes the importance of memory in

tlie work, the meaning of the French title, which

literally translated is In Search of Lost Time, goes,

as does the work itself, far beyond a session of

sweet silent thought in which the author summons

up remembrance of things past.

The novel of Proust is, as its French title indi-

cates, the story of a search. The casual reader may

lose sight of this fact, for the narrator himself

seems to forget it as he follows his hero through

scenes of provincial, seashore, and Parisian life,

lingers long with him in conversation and obser-

vation in fashionable drawing rooms, stops to dis-

cuss military campaigns, to expound art criticism,

to describe hawthorns in bloom, and to point up

with extraordinary psychological perception his

fellow man's weaknesses. But the careful reader

soon realizes that however far afield his meander-

ings may appear to go, the narrator never loses

sight of his goal; he is never unconscious of the

quest on which his protagonist has embarked.

What is the protagonist seeking? First of all he

is looking for a subject on which to write, for he

seems to have known from the beginning that he

wants to be a writer. As a child he hopes that his

father, in whose power he has great confidence,

can arrange it, but even in his more realistic mo-

ments of childhood and certainly as he grows to

manhood, he realizes that it is something he will

liave to do for himself. Occasionally he finds the

force to follow through an impression or an expe-

rience, to put it in words; more often he yields

to his lack of will power and wastes his time,

accomplishing notliing. His search is also one for

truth, for reality, for the absolute, for the eternal

as opposed to the ephemeral. As a child he believes

that this reality has a concrete form, is something

exterieur. He thinks that if he can meet a great

writer, if he can watch a great actress perform,

he will make long strides in the conquest of truth,

for he will understand the reality of literary genius,

he will comprehend the essence of dramatic art.

He meets the writer, he sees the actress perform,

and he is disillusioned to find them not at all as

he had imagined but instead quite like other per-

sons he has known. And he is no wiser than he was

before as to what constitutes literary genius and

dramatic art. His search continues; his ideas

change. Gradually he realizes that truth is frag-

mentary, that revelations are partial only; and bit

by bit he stores in his heart the fragments that are

revealed to him. At times he has, as one critic puts

it in Wordsworth's phrase, "intimations of immor-

tality" when a sensation in the present identical

with a sensation in the past transports him, as it

were, out of the bounds of time and space into

bygone years, which relive momentarily with sin-

gular vividness for him. These moments, however,

are rare and with his usual procrastination the

protagonist does not profit from them. Years pass.
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One illusion after another is surrendered as the

protagonist fails to find in social life, in love, in

friendship the truth for which he is searching.

Finally even literature, his great passion, seems

meaningless to him when he considers it in its

realistic form, in those works which try to give a

photographic representation of this world as we

know it. This search on which the protagonist is

embarked is at the same time, of course, a search

for self, for something which will give meaning to

his life, for something which will allow him to

realize his own particular talents. He knows tliat

he has wasted his time; he understands his faults

and his own weakness in giving in to them. He
finds the world empty, his own life pointless.

A calling

It is when his despair is blackest that his moment

of truth comes, for suddenly his quest is ended:

he finds the subject of the book which he wants to

write. Experiencing in swift succession a series of

privileged moments when his past comes alive with

unusual force, he understands tliat the subject on

1 which he must write is his own past with all the

truth which he has discovered consciously and un-

- consciously. He realizes that his task is not to

; invent a story but to translate, in terms which all

can understand, his vision of reality. When this

i revelation comes, he weighs the task before him,

understanding that if he is to complete the work

which the illuminated moments have made pos-

sible, he will have to sacrifice everything to that end.

And courageously he sets himself to the task. "All

my life," he remarks, "could be summed up in the

expression a Calling," for he has the strong convic-

tion that he has been called—in the religious sense

of the word—to create a literary work of art. So

his life, which until that moment had been lost

or wasted, finds at last its raison d'etre, its meaning,

and the protagonist becomes the narrator who

writes the novel, seeking through the magic of

language to translate reality as he has seen it.

But the story cannot be left there, for it is much

more than a story. Wliile it is a mistake to look

for the details of the author's biography in Remem-

brance of Things Past, which is a work of fiction.

it is impossible not to see in the search upon which

the protagonist of the novel embarked the essence

of Marcel Proust's own search.

His life, like that of the hero of his novel, had

indeed been wasted. Spoiled by his parents because

of his physical weakness, pampered by friends

who found in him a fascinating conversationalist

and an incomparable mimic, he had frequented

social gatherings in fashionable drawing rooms and

restaurants, dispensing flattery and tips with equal

lavishness. He had dabbled in this and that trying

unsuccessfully to lead the kind of life his parents

wanted him to lead. With plenty of money to satisfy

his whims he had frittered his time away, indulging

his fancies and his vices. By the time he was

thirty-seven years old one might have thought his

life was nearly spent. He had already been in a

sanatorium for nervous disorders. Illness on occa-

sion kept him confined for a period of months. In

fact the protagonist of the novel is only a weak

replica of the author as far as a wasted life is

concerned.

Early literary contributions

Like the hero of his novel, Proust also had a

passionate interest in literature. As a youth he had

formed with his friends a literary magazine. Later

he had contributed articles to newspapers and re-

views. In his early twenties he had published a vol-

ume of short stories and sketches, a deluxe edition

with illustrations by a popular artist and an intro-

duction by the leading literaiy figure of the period,

Anatole France. Later in an effort to do something

worthwhile he liad translated into French two of

John Ruskin's works

—

The Bible of Ajjiiens and

Sesame and Lilies. While it is easy today to see

in all that he had produced the prelude to great-

ness, this fact was by no means evident to his con-

temporaries. With what he had published Proust

had succeeded in achieving only amateur standing.

His reputation, such as it was, was that of a writer

who lover over-refinement in language. He was

regarded in literary circles as something of a dilet-

tante and not taken veiy seriously.

And like his hero or even more than his hero.

Marcel Proust needed to find himself, to make use
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(continued)

of his own particular gifts, to prove his worth.

His writings tell us, though only indirectly, some-

thing of the suffering which life liad brought him.

He must have been deeply hurt by the realization

that he was different from his younger brother, that

he could not hope like him to lead a normal life,

pursue an honorable career. There was anguish for

him too in his partial Jewish heritage, for it made

him different from his friends, at least some of

them, at a time when such a difference was sharply

pointed up by die famous Dreyfus case. And his

feelings about this heritage were furtlier com-

plicated by the fact tliat it was through his mother,

to whom he had been veiy close, that it came to

him. There was deep and tormented remorse for

the heartache he had caused his parents, respected

bourgeois of high principles, who had had not only

to surrender dieir ambitions for their son but even

to leani to live with that son's weakness and vice.

Yes, Marcel Proust desperately needed to prove

himself, for at the age of thirty-seven he seemed a

misfit, one of life's failures.

Through all his wasted years, however. Marcel

Proust had cherished a dream. He wanted to create

a work of art. He longed to take his place among

the masters, to join the giants of literary tradition

in the field of the novel—Stendhal, Balzac, and

Flaubert. Nor did he stop with dreaming; he

worked constantly toward that end. Notebooks,

which have been acquired recently by the French

National Library, attest to the fact that he kept on

writing, working without finding the subject or the

plan which would enable him to produce a work

of value. His standards were high. Like his hero

he too was seeking the absolute and he was willing

to spend himself in the pursuit of it. During these

barren years he continued to study the work of the

great novelists of the past, for with that humility

which so becomes genius he believed that they

could teach him much about his art.

Like his hero, Proust must have had a moment

of revelation, for the time came, probably in his

thirty-eighth year, when he found the subject, or in

his case, I think, the plan of the work which he

wanted to write. With the clarity which marked his

perceptions in general he understood diat to realize

his dream he would have to summon to his aid

the very characteristics in which he had been sin-

gularly lacking—will power and discipline. The

spirit in which he makes the hero of his novel

contemplate his task must certainly have been his

own. In Time Regained the narrator recalls his

thoughts about the work which he wanted to write:

How happy would be the man who could write such a

book, I thought, and what labor he would have before him!
for that writer [. . .] would have to prepare his book with

minute care, constantly regrouping his forces as for a mili-

tary offensive, to endure it like a fatigue, to accept it like

a rule, to construct it like a church, to follow it like a diet,

to overcome it like an obstacle, to win it like a friendship,

to nourish it like a child, to create it like a world.

Such was the spirit in which Proust entered upon

his task. And if the man Proust was weak, the

artist was strong. Giving up everything else, he

devoted the rest of his life to the creation of his-

novel, spending all his strength in his effort to

achieve that standard of perfection which had al-

ways been his ideal. He did not live to complete

the work, for the several volumes published after

his deadi had not been finally revised. Enough liad

been done, however, to make of his novel a unique

work of art which recounts with singular force

and courage the spiritual quest of the author.

Potential into performance

Astrologers would undoubtedly say that the stars ^

were in strange conjunction on the night of July

10, 1871, when a first child was born to Dr. and

:

Mrs. Adrien Proust in a suburb of Paris, for no

one could deny that this child was endowed with

unusual gifts. But if tlie world has heard the name

of Marcel Proust, and if the world is richer be-

cause he lived, it is not merely that he was born

with extraordinary potential. It is because he had

the determination and the endurance to translate

that potential into performance. It is because he

held on to a dream, pursuing it beyond disillusion,

plodding on in the face of repeated defeat and

failure until he finally won through to a triumphant

victory. Persistence, perseverance—this is what it

takes to translate dreams into reality whether it be

in the life of a Marcel Proust or in yours and mine.
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Allie Candler Guy, chairman of the 50th reunion of the class of 1913, plants the two ozoleo bushes given to the college by Grace Anderson Bowers.

m umm
By Lily Joiner Williams '13

ALUMNAE QUARTERLY / SUMMER 1963

WHAT A WONDERFUL reunion

!

Our fiftieth! \ine of the

thirteen now living came

back to the College, and three of the

ex-thirteens joined us. From the time

of our arrivals on Friday, April 26.

until the departures on Mondav. the

29th, there was a round of delightful

affairs. Each of the girls who live

near the College entertained: Allie

Candler Guy with a supper at an At-

lanta country club: Janie McGaughey
and '"Pope"' (Emma Pope Moss
Dieckmann I with suppers in their

homes: and Grace Anderson Bowers

(Continued on 14)
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(Continued from page 13)

with a tea at her country home. We
had Sunday dinner at Yohannan's in

Lenox Square.

The highlight of the reunion was
the Alumnae Luncheon on Saturday,

when special reCognitio^i was given to

those of 1913.' Aftf.r the cfeticieus

luncheon, we were called ty rfame to

the front of the; din;ing hall near ,liie

speaker's table, where •Sai'ah, Frjipces

McDonald '36, preiiyent pi the Alum-
nae Association, gaye li? ^greetings.

She presented each with a beiautiful

gold replica of the Agnes Scott seal

with an engraving of the fiftieth re-

union on the back.

Later in the afternoon President

and Mrs. Alston entertained the class

with a delightful tea in their home.

On Sunday we attended services at

Trinity Presbyterian Church where

Adele Dieckmann '48, "Pope's"

daughter, is organist and choir direc-

tor. In the evening we were in the

Dieckmann home. Mr. Dieckmann

and Adele gave us beautiful music

on the two pianos.

Grace Anderson Bowers presented

the College with two large azaleas,

which were planted by the front steps

of the Alumnae House. The class

shared in the planting ceremony.

Some of us attended the drama pres-

entation, '"The Gardener's Dog," by
the Blackfriars on Saturday evening

and the special lectures for alumnae

given by faculty members Saturday

morning and afternoon.

As we came to this notable fif-

tieth anniversary occasion, the years

seemed to drop into the background,

and we were again in the college halls

among faculty and friends of our

days there. Our gratitude continues

for the influence the College has had

upon our lives.

The following members were pres-

ent: Allie Candler Guy, Margaret

Roberts Graham, Frances Dukes

Wynne, Grace Anderson Bowers,

Emma Pope Moss Dieckmann, Kate

Clark, Janie McGaughey, Mary Enzor

Bynum, Elizabeth Joiner Williams,

Rebie Hanvell Hill, Elizabeth Dun-

woody Hall, and Ruth Brown Moore.

Those who could not come were Flor-

ence Smith Sims, Olivia Bogacki Hill,

Helen Smith Taylor, and Lavalette

Sloan Tucker.

The class of 1913 receive gold medallions in honor of their fifty years as alumnae from Sarah Frances McDonald '36, president of the Alumnae Association.
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A long summer vacation, a

loaded car. September 16,

reunion of friends— and

the camera captures "the

spontaneous overflow of

powerful emotion."
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Dr. John Tumblin, Associate Professor of Sociology

writes about the past and present of South America.

A Brazilian boy demonstrates his own version of the wheelbarrow—and reflects the tension between the creative spirit and primitive resources



trw "T" Them a citizen of any of the

i \/\/ republics to the south of us

' » visits the United States he is

jlikely to be questioned frequently con-

Icerning The South American View-

point on nearly any issue. It will be

taken for granted that he speaks Span-

ish fluently. And men will keep a

weather eye on him when their wives

and daughters are nearbv. for everv-

one "knows" that every Latin is Don
Juan incarnate.

Most of us think of South America

as if it were a single, homogeneous
unit. Because we note more similari-

ties between a Brazilian and a Colom-

bian than we recognize between our-

selves and either one. we place them

in a single category and attach the

obvious label. It is an understandable

mistake, perhaps, but in making it we
forget that although there mav be onlv

one continent, there are at least two

worlds to the south of us. The boun-

dary between these worlds is the line

of demarcation between Brazil and

the nations which surround it. That

line divides the continent into ap-

proximately equal amounts of land

area, roughly equal numbers of peo-

ple (seventy millions on each side,

give or take a few hundred thousand)

,

two languages which are related but

distinct, and socio-cultural character-

istics which set Brazil quite apart from

the remainder of South America.

There are four major factors which

contributed to the growth of the two

traditions in South America. The
basic factor, of course, was the early

emergence on the Iberian peninsula

of two distinct cultures. The second

was the fact that Spain and Portugal

operated quite differentlv in their

colonial endeavors. In the third place,

relations between colonists and native

peoples, and later the \egroes who
were brought as slaves, were quite dif-

ferent in Brazil from those in Spanish

America. Finally. Brazil and the

Spanish-speaking countries emerged

into nationhood through independ-

ence movements which were distinct.

As an aid in getting a perspective

of the development of these cultures,

one can conceive of time as a cvlinder

extending down into the past from a

platform on which we presently stand.

Let us then imagine that we can cross-

section this cvlinder wherever we like

and examine what occurred in earlv

culture at four levels of the past: 1100

B.C.. 1100 A.D.. 1.500 A.D.. and

1800 A.D.

1100 B.C.—Primitives All

In 1100 B.C. Homer was writing

the Iliad. Egvpt was on the decline.

Samuel would soon appoint Saul to

rule over the Israelites, the Assyrian

kingdom was vigorous, but the Iberian

Peninsula was sparselv inhabited bv

roving bands of rather primitive peo-

ples from whom the jieninsula gets its

name. It presented a broad, inviting

gateway between Europe and the

Mediterranean, however, and soon the

burgeoning movement in the Medi-

terranean was to subject it to many
invasions bv people who wanted to

grow foodstuffs on its soil, extract

gold, silver and copper from its mines,

and sail from its harbors. By the be-

ginning of the Christian Era. it had

been possessed, in parts, b . Phoenici-

ans. Greeks. Cathagenians. Celts, and

was to continue in Roman hands for

the balance of seven hundred years.

Later Goths, then Moors, and with

the latter many Jews, were to come.

All of these, as people always do.

mixed, and married, and left their

many-charactered genes in a popula-

tion in which [here was yet to develop

a consciousness of national identity.

\^Tiat was the picture in South

America at 1100 B.C.? Precise evi-

dence is still scarce, though we will be

learning much more through archaeo-

logical explorations now under wav.

But we can safely say that in South

America there were cultures at this

time which were no more primitive

than some we would have found con-

currently in Iberia and Northern Eu-

rope. Man had lived throughout South

America for a long time; he had

reached Patagonia as early as eight to

nine thousand years before Christ. Bv
1100 B.C. the continent was inhabited

by hundreds of tribes with mutually

unintelligible languages. On the West

Coast corn-growing, pottery and weav-

ing were being practiced, and a num-

ber of tribes already were settled

around permanent villages.

1100 A.D.—Iberia Divided

\^Tien we slice our cylinder of time

two thousand years later at the level

(if eleven centuries after Christ, we

see that the Crusaders were concerned

with capturing Jerusalem. King Har-

old had recently won the Battle of

Hastings. France was united under a

kingdom, and on the Iberian Penin-

sula little Portugal was emerging as a

national state under the leadership of

Aflonso Henriques. King Affonso I

began to expand what was initially a

feudal state, and within two hundred

years more Portugal became a sover-

eign power, allied with England, and

living in the midst of a true Renais-

sance. Its ports had served as way-

stations for the ships of the Crusaders,

and it was outstripping England in its

kno'.vledge of ships and the sea. lender

the aggressive leadership of Henry the

Navigator Portugal soon began a dar-

ing program of research and experi-

mentation. Two experiments were of

special significance. The first was a

foray into overseas mercantilism in

West Africa, where the government

accumulated wealth by selling licenses

to trade in gold, ivory—and. later,

slaves—to individuals and corpora-

tions. The second was a program of

(Continued on next page)
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ONE CONTINENT
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long-term settlement and agricultural

exploitation in the Canary and Ma-
deira Islands. These two techniques

for exploiting resources overseas, in

both of which Portugal pioneered,

were to become bases of the mod-
ern colonial expansion from Western

Europe.

Meanwhile, what was happening in

Spain in 1100' A.D.? Whereas Portu-

gal united as a national state soon

after 1100. Spain continued in a con-

dition of political turmoil and disunity

for another two hundred years. In

fact, not until the middle of the Fif-

teenth Century when the two great

states of Aragon and Castile became
one through the marriage of Isabella

and Ferdinand was Spain ready for

consolidation and the beginning of an

era of progress and expansion. Until

then there were several Spains—inde-

pendent and hostile kingdoms.

In South America at this time there

was as much diversity as Europe had

seen two thousand years before.

Wliereas the Onas and Yahgans ex-

emplified tribes as primitive as we
can find in the history of man, on

the West Coast the great civilizations

of Tiahuanaco, Nazca, and Chimu
were paving the way for the highh'

developed Inca Empire.

1500 A.D.—Settlement

vs. Conquest

As we again slice our pillar of time,

in this instance at 1500 A.D.. we find

that Martin Luther was reacting to

Roman authority, the Ottoman Turks

had been expelled from Poland, the

Mongolians were encountering the in-

fluences of Europe, and in the Ameri-

cas the Aztecs and the Incas had
reached the high point of their civi-

lizations. This was the golden age of

Portugal, which had a head start, and
the very beginning of Spain's days

of glory.

Portugal's colonial enterprise was
two-pronged. Under close government

control, a trading venture was under

way in the East, off the coasts of India

and China. As the first Europeans to

establish direct, large-scale and pro-

longed contact with the East, they

The Senate and House buildings in the ultra-modern city of Brasilia.

had had to pioneer not only in the

skills of ocean transportation but also

in such things as techniques of trade,

political administration, and estab-

lishing financial underpinnings for

overseas commerce. Thev built a com-

mercial empire based on trade in the

East, and in this was their golden

hope for the future. The whole enter-

prise depended, however, on the su-

premacy of the Portuguese fleet —
security was theirs only until some

rival to their sea power should appear.

Such competition did appear in the

fleets of the Spanish, later the Dutch,

and still later the English. Before long

their Eastern Empire collapsed under

the pressure of vigorous competition.

But while their trading venture went

sour, their settlement program in

Brazil, initially a clearly subordinate

enterprise, succeeded beyond their

wildest expectations and grew steadily

in importance as time passed. ^\ hat

began as small-scale settlements to

trade in brazil-wood with Indians be-

came large-scale coastal settlements

where first sugar, then cotton, and

then coffee were produced for an eager

world market through a plantation

system of agriculture. Thus Brazil

was not actually conquered but was

gradually settled by the Portuguese.

Having had their great adventure,

their now-gone day of glory in the

Orient, thev expected no glamorous

and sudden return in riches. The

Portuguese colonists in Brazil were a

practical and matter-of-fact people

who settled down to make a slow but

steady profit through agriculture.

For Spain in 1,500 the colonial ad-

\ enture in South America had quite a

different character. For them it was-

to be. indeed, a conquest. For the most!

part, the succession of conquests were

organized and financed as profitable

ventures, and the Crown received one-

fifth of the gross profits while seldom

contributing to the original capital

with which each expedition was

financed. As entrepreneurs succeeded,

capital for this purpose increased

with each successive wave of con-

quest, which provided a revolving

fund for subsequent advances. Agents

of the Spanish Crown were sent along,

and in each case the land was claimed

as the property of Spain, based on the

deed of this section of the New World

to the King of Spain by the Pope.

After the work of conquest came

that of colonization—and many for-

mer conquerors, their energies ex-

pended and the excitement of battle

gone, settled down to make a living

and populate the land. But the Spanish

colonists, a minority supplemented by

new immigrants from the Peninsula,

generally maintained a separate iden-

tity, considered themselves a rulinjj

class, and for a long time identified
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Iiemselves not with the land and the

eople among whom they lived but

ith the Europe they had left. The
panish-Americans regarded them-

elves as Spanish lords. In contrast,

le Portuguese colonists in Brazil de-

eloped steadily a sense of belonging

Brazil, and without the aloofness

vhich has produced in most South

American countries a bi-cultural pat-

ern. a sense of being one people

merged.

In time the colonies of both nations

ook on the special characters which

he present republics of Latin ,A.m-

rica still retain. The combination of

he native, the newcomer, and the

nixed-blood populations they pro-

luced. pooled their energies and their

knowledge in solving the problems of

he local scene. Usually, however, a

Spanish minority, supplemented by

new immigrants from the Peninsula,

maintained a separate identity as a

ruling class in the Spanish-speaking

countries.

Tlie Century of Independence:
Evolutionary and Revolutionary

Let us look at Brazil and Portugal

dn 1800 A.D. By this time Portugal

ihad declined to lowly stature in the

world competition for power and pres-

tige. It had ser\ed a tenure as a sub-

ject of Spain from 1580 to 1640. Its

.government, not having kept abreast

of world change, was weak and ill-

organized bv the standards of leading

European nations of the day.

Meanwhile Brazil, the colony, had

grown richer and more important

than the mother country. In the

1700's it had become the world cen-

ter for the mining of diamonds: its

sugar was in great demand: coffee,

beginning in 1727. was much sought

after; still later rubber was to be-

come a valuable commodity in the

world market. Its native-bom politi-

cal leaders were demanding in-

creasingly a voice in ruling their own
internal affairs. The colony had

come of age.

In 1800 Portugal was one of the

few outlets to the sea in the portion

of Europe which was not vet con-

trolled by Napoleon Bonaparte, and

he decided to move into it. Just

ahead of him, in 1808. the entire

Portuguese court boarded ship and

moved out to set up the kingdom
in Brazil. While still officially a

colony Brazil thus bcame in fact the

seat of the Portuguese empire. This
event was to give the colony ex-

perience in centralized administra-

tion and a degree of stability which

later helped to prevent it from

fragmenting, as did the Spanish

colonies, when independence came.

In 1815 Brazil was raised to the

status of co-kingdom with Portugal.

When Napoleon was exiled, there

came a clamor from the Portuguese

back home for the King to return to

Portugal and in 1821 King Joao did

return, leaving his son Pedro in the

co-kingdom of Brazil. Pedro was

liberal, sympathetic with Brazil and

Brazilians, and soon led them in a

bloodless movement of independence

which separated them from Portugal

in 1823. Two years later Portugal

recognized that independence, and

Brazil was officially free, without

long, bloody, hate-building, divisive,

and expensive wars. There was

relatively little economic and social

disturbance either; independence had

been won in the field of diplomacy

rather than on the field of battle.

The Bloody Struggle

The same administrative machin-

ery which had been functioning in

Brazil since 1808 continued after

1822. Brazilians were not driven to

create new and untried political sys-

tems out of the imaginations of

idealists who had only half-digested

the principles of the French Revolu-

tion and the Constitution of the

United States, as so often happened

in the rest of South America. For

many years their government was a

replica of Portugal's highly cen-

tralized: archaic, but tried, seasoned,

matured, and a going concern.

In contrast to Brazil, no single,

gradual movement toward peaceful

independence took place in Spanish-

speaking South America. Each re-

gion, having developed something

of a culture of its own, conducted its

own campaign, and a great deal of

blood was spilled. Toward the end

of the revolutionary period the most

able of their leaders were strongly

im]5ressed with recognition that

theirs was a common effort which

should be carried on by a common
strategy. Bolivar and San Martin

contributed to this, but by the move-

ment was hopelessly fractured. A
series of independence movements,

and a series of qualified successes oc-

curred, as contrasted with the ex-

perience of the U.S. and Brazil. In

this climate began the struggle, which

has lasted on into the present, to

establish permanent governments,

along democratic lines. There have

been failures along the way.

Today: Mid-Twentieth Century

Now. let's take a long leap from

a brief historical re\ iew to a brief

glimpse of the situation today.

How can one characterize the

peoples of the two traditions at the

present time? The careful student

avoids generalizations of this sort.

Only when he keeps in mind a state-

ment like Kluckhohn and Murray's

does he even dare to begin: "Every

man is in certain respects ( a I like

all other men. (bl like some other

men, (c) like no other man."

We have stressed two lines of in-

fluence, akin but different, stretching

down into the past for over two

thousand years and operating to

produce what have become two cul-

ture worlds in South America: the

Portuguese-speaking one of Brazil

and the Spanish-speaking one of the

remainder of South America. Seen

together, they may appear to be a

unit as compared with other portions

of the world. If one looks at them

closely they wall be seen to be quite

different from each other.

To say that there are two worlds

in South America is an under-state-

ment still, if one but looks more

carefully, for there are many worlds

within the two traditions now. One

would never try to characterize them

all in an article of this sort. One

would hardly try it even for Brazil.

Brazil is often referred to by its

citizens as os Brasis — the Brazils.

There are at least five of them. There

is the Northeast, the old Brazil of

(Continued on next page)
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ONE CONTINENT
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slavery and sugar. Inland it is

a semi-arid land where periodic

droughts send thousands starving to

the coast. On the coast of the North-

east the fertile and well-watered land

is owned by a few scores of families,

rich and conservative, who would

rather have it lie fallow than to let

any of it go to others. 1'his is the

region where a Communist-inspired

movement, the peasant leagues of

Francisco Juliao, threatens to rock

the country with a Castro-like revolt.

A second world is that of Minas

Gerais, mining and cattle-growing

territory and birthplace of the

vigorous ex-president Juscelino Kubit-

schek. builder of Brazilian and pres-

ent federal senator. Minas long has

been a political balance wheel, and

during much of Brazil's historv as a

republic the state has sent a president

to office on alternate elections, or at

least has made known its approval

of the successful candidate. Rio de

Janeiro is a culture world in itself.

Formerly the seat of the federal

government, its citizens are charac-

terized throughout the country as the

urbane, quick-witted, sharp-tongued,

ironical, and sophisticated "cariocas."

The State of Sao Paulo

A fourth subculture in Brazil is

that of the state of Sao Paulo, popu-

lated by relatively recent immigrants

and coffee growers, now the in-

dustrial center of a growing pro-

ductive complex. Dvnamic. purpose-

ful, acquisitive and self-assured

people they are, as indicated by their

self-characterization, when compared

with the rest of the states, as "a

railway engine pulling twenty-one

empty cars." The state has revolted

twice against the federal government.

and still there is occasional talk of

secession. Finally, to know the worlds

of the Brazils one would have to

understand something of the Gauchos

of Rio Grande do Sul and the

southernmost state of Brazil. Out-

doorsmen who have been rapidly

turning to industry, led by a bright

group of young politicians who are

impatient with the democratic process

and the capitalistic system of eco-

nomic organization, they have teamed

up with elements of the political left

in the Northeast to cause concern

both to American investors in Brazil

and to their more conservative fel-

low countrymen.

One wonders about the future of

the whole world and about the place

therein of the two great worlds in

the continent to the South of us.

Those of us who love Brazil not only

wonder; we worry. Since I have

spent a good manv years there, I

would like to conclude this quick,

birds-eye view with some personal

impressions of Brazil today. Such

likable, lovable people they are!

Thev can be characterized bv pride

in the national trait of sensibilidade,

a mixture of sensitivitv and senti-

mentalism which expects that a man
choose first with the heart, and onlv

after that with the head. In Brazil

codes of friendship and personal de-

votions are the bases of every sort of

social intercourse, from relations

with neighbors to politics and eco-

nomics. People are either simpatico or

antipatico, liked or disliked, friends

or enemies. Bondade, fundamental

goodness, is the verv best trait that

one may possess. Problems may be

postponed with upraised palms, a

shrug of the shoulders, a sigh, then

the smiling "leave it as it is, and

we'll see how it turns out." Like

Spanish Americans, thev are likely

to do o que Ihe der na g,ana —
whatever comes into the head. Act-

ing on impulse, and in response to

what one feels in his innermost self,

is more laudable than evaluations

and calculations.

The Five Brazils

This does not imply that intel-

ligence and quick wittedness are not

highly valued among Brazilians,

however. Conversation still is an art

to be cultivated, sometimes at the

price of prosperity. The best inter-

preters of the art, their wits counter-

pointing and blending and opposing

like the strands of a fugue, spend

multiplied minutes on a single

sentence, thrusting and toying and

savoring the variations on every

word. They are inventive, as the

painter, Portinari, and the architect,

Oscar Niemeier, have shown the

world.

In South America they are known

for a remarkable ability to make

jjolitical compromises that repeatedly

have forestalled revolution. In art

they have also shown themselves

able to adapt the distinctive con-

tributions of others into new creative

efforts, such as Heitor Villa-Lobos'

blend of the patterns of Bach, folk

melodies of the hinterland, and the

familiar sound of a child humming
a tune through a tissue-paper covered

comb into the spine-tingling wordless

solo of Bachianas Brasileiras. Uni-

versities and scientific institutions

dot the heavily populated coastline,

and efficient public-health services

are successfully combating yellow

fever, malaria, and Chagas' disease.

The Future

Words alone cannot conjure up

for you Brazil in the nineteen-sixties,

but here are a few: shouts of glee'

and shouts of insult. Blaring music.

Syncopation. Honest hisses and

stolen kisses. Green and yellow. Auto

horns at every corner, and twice'

more before the next one. Shrieking

jets by singing ox-wheels. Boys with;

sugar cane at the station. Vendors'

cries and hot blue skies. All these

i

evoke Brazil today, but so does gal-

loping inflation—and birth rate that

far out-strips sporadic successes in

providing for some needs. There are

skyrocketing expectations which will

go unrealized during the lifetime of

most of the people. There is sym-

pathy for Castro and promises of

revolution. World competition exists

with materially successful countries,

once described as having a head

start, but now increasing the gap at

such a rate that it long since stopped

being a race. How would you react

to the confusing promises of Moscow

and Washington and Japan?

What will these people be like

tomorrow? I wish I knew. Some-

times I wish there were only one

world.

8 THE AGNES SCOTT



Come Inside

The New WINSHIP HALL
Miss lone Murphy, senior resident, entertains a student in her apartment.
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The senior resident's suite is decorated with attractive Danish modern furniture. Miss Murphy is Assistant Dean of Students.

WINSHIP
HALL
continued

Wash day is not "Blue Monday" in Winship's bright, well-equipped laundry room.

PHOTOS BY KEN PATTERSON



Stu tieJits call the new

and luxurious dormitory

"the Winship-Hilton.''

Maria ne Wurst '63, secretary in the Alumnae
Office, is also a senior resident in Winship. She

enjoys preparing Sunday breakfast in Miss

Murphy's kitchen.

The cheerful study-smoker on the terrace level mokes studying pleasant. The Van Gogh print is one of many contemporary paintings in the dorm.



M7-INSHIP HALL continued

The terrace lounge, complete with fireplace, piano, and conver-

sation nooks, is decorated in shades of orange, yellow, and

green.

Facing South Candler Street, the patio provides a delightful area

for study and recreation.
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New Relationships are Being Established Among
Alumnae, Faculty and Students

Many new doors as well as many old ones opened as

Agnes Scott began what will be its seventv-fifib anniver-

sary academic year. The new ones belong to Winship Hall

(see pages 9-12 ) where 146 upper class students and two

senior residents are happily settled. (Old doors can some-

times function surprisingly well. Those alumnae who were
' "cottage livers" as students will be pleased to know that

( not Winship Hall but Hardeman Cottage won the annual

"Dek-It" contest in which the way students decorate their

own rooms is judged. I There was a brief dedicatory"

service for Winship Hall on October 26.

Another kind of door will be opened in the Alumnae
Quarterly this year. This fall issue is a small one. contain-

ing as much class news as we could possiblv squeeze into

these printed pages. H you need a magnifying glass to

read it, the reason is that we reduced the type size from

the one we normally use. The winter issue of the maga-
zine will have no class news section, but will contain many
articles and will be the Seventy-fifth Anniversary Issue.

The spring issue will contain the class news section again.

The major concern of the Alumnae Association for the

last two years has been opening still another sort of

door—or perhaps opening windows would be a better

term. We have wanted a fresh breeze to blow throughout

the whole area of alumnae relationships: with each other,

with facultv members, and with students.

A kind of fringe benefit of the forty-five area cam-

paigns, which I found as I traveled to many of the meet-

ings, was that we discovered each other within our own
communities. Once I sat at a meeting in an alumna's

home and watched with delight a real sort of rapport

develop between an alumna who attended Agnes Scott

when it was Agnes Scott Institute and a graduate of the

Class of 1956.

Faculty-alumnae relationships have and are becoming
closer. There is a standing committee of faculty members
which works with the Alumnae Association, and indi-

vidual faculty members share themselves so willingly to

speak to alumnae groups, to write articles for the Quar-

terly, and to keep, through many years, friendships estab-

lished originally with you as students. Nine of them are

offering three courses this fall in our second Continuing

Education Program for alumnae and their husbands.

The untouched area, and possiblv the one in which the

need is more urgent, has been alumnae-students relation-

ships. For numberless rears, the Executive Board of the

Alumnae Association has entertained freshmen, at the end

of [heir orientation period, with a tea in the Alumnae

House. We have realized that this has become utterly with-

out meaning to both new students and alumnae. One of

the recommendations from students in the College's recent

"Self-Study" was that the tea be discontinued, and the

Executive Board heartily endorsed this.

As I write these words, we are launching something

new for new students, called "The Alumnae Sponsors Pro-

gram." We have asked some alumnae in the Greater

Atlanta area to act as sponsors for freshmen, assigning

roommates to the alumna. The alumna sponsor is free to

work with her freshmen as the alumna wishes: she might

invite them to her home for a meal, she might take them

to an event in Atlanta. Or she might simply say to them

(after they get their first six-weeks grades, for example) :

"I'll come pick you up and take you to my house for a

cup of coffee, a good talk (or a good cry!), or just to

relax."

1 hasten to sav that the alumnae sponsor idea was not

an original one of mine. It was borrowed straight from

Mrs. John Marshall Ribble. executive secretary of the

Randolph-Macon Woman's College Alumnae Association.

Anne Ribble has had a similar program in Lynchburg,

Va., for several years and reports splendid results from it.

Carrie Scandrett '24. Dean of Students, and her staff

have been of invaluable service to us as we have "matched'"

freshmen and their alumnae sponsors. As I assured the

freshmen, when I talked to them about the program, they

ivill graduate—we've been doing it for 75 years—and

here is their opportunity to get to know the kinds of per-

sons .Agnes Scott alumnae are—persons whom they will

eventually become.
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The College has planned to observe our Seventy-fifth Anniversary Year from Founder's

Day, February 22, 1964, through Commencement, June 8, 1964. As a part of the celebra-

tion, we will bring to the campus outstanding lecturers who will interpret the various areas

of the liberal arts in the contemporary world.

February 22

February 26

February
or April

March 6

April 1

April 16

April 24-25

May
(date undetermined)

May 5-6

June 7

June 8

Convocation, Thanksgiving Service, President Wallace M. Alston

Dr. Viktor Frankl. Author and Psychiatrist, University of Vienna

Medical School

Dr. Wernher von Braun, Director, Space Flight Center

Budapest String Quartet

Dr. Margaret Mead, Anthropologist, Columbia University

Charles P. Taft, Statesman, Lawyer, and Churchman

Alumnae Week End, Alice Jernigan Dowling (Mrs. Walter C),

Class of 1930

Sir Charles P. Snow, Writer, Lecturer, Scientist

Dr. Mark Van Doren, Writer, Professor Emeritus,

Columbia University

Baccalaureate Service, Dr. George M. Docherty, New York Avenue

Presbyterian Church, Washington, D. C.

Seventy-fifth Commencement, The Honorable LeRoy Collins,

Former Governor of Florida; President, National Association

of Broadcasters




